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Glossary
	Introduction
	The terms used in this report have the following meanings for the purposes of this research. Where direct sources are quoted, references are provided. 


	Accepted best practice
	In the absence of a formal standard or code of practice, accepted best practice guidelines become the standard for an activity. Usually, national organisations agree on a range of acceptable practices to run an activity safely, and document these in guidelines.

However, accepted best practice evolves, so currency is important. What was accepted practice in the past may not be acceptable in the present or the future. If there are no formal guidelines documented, schools should establish that their practices are consistent with those of their professional peers in the field. 

Other publications use the terms ‘current, accepted practice’ or ‘best practice’ to describe accepted best practice.


	ASTU
	Advanced Studies for Teachers’ papers, run by universities and colleges of education, from the 1960s, were designed to up-skill teachers in the delivery of the curriculum. These papers were delivered through an experiential, practical approach applicable to teachers’ needs. There was a series of four papers available in EOTC. Most of these courses have been disestablished.


	Composite school
	These are schools with a mix of primary and secondary students including special schools and Kura Kaupapa Māori with wharekura. 


	Concurrent triangulation mixed method research design
	This is the most familiar of the six major mixed methods designs. It uses two different methods in an attempt to confirm, cross-validate, or corroborate findings within a single study.  This design generally uses separate quantitative and qualitative methods as a means to offset the weaknesses inherent within one method with the strengths of the other method.  The data gathering stages are concurrent, with equality between both methods but in practical application one may dominate the other. The design integrates the results of the two methods during the interpretation phase. Any convergence will strengthen the knowledge claims of the study or must explain any lack of convergence.  The method triangulates the data and will result in well validated and substantiated findings (Tashakkori & Teddlie, 2003, pp. 226-229).


	Decile
	Every state school in NZ is given a decile rating from 1-10 by the Ministry of Education. A school's decile rating indicates the extent to which the school draws its students from low socioeconomic communities.

For example, decile 1 schools are the 10% of schools with the highest proportion of students from low socioeconomic communities. These are called low decile schools. Decile 10 schools are the 10% of schools with the lowest proportion of these students. These are called high decile schools.

The decile rating is used to provide additional funding to schools. Low decile schools receive more funding per pupil than high decile schools.


	EOTC
	Education Outside The Classroom (EOTC) is a generic term used extensively in New Zealand to describe curriculum-based learning that extends beyond the four walls of the classroom.  This ranges from a museum or marae visit to a sports trip, outdoor education camp or a rocky shore field trip (Ministry of Education, 2002).  


	EOTC leaders
	EOTC leaders include all teachers, other staff and providers who organise and lead EOTC activities.


	Generic activities
	Generic activities include cross-curricular activities which may take place in the school grounds, in the local community, on trips further afield or on school camps.  


	Levels of EOTC leadership qualifications

	Foundation

Basic knowledge e.g. first aid,  risk management
Leader

Lead groups in lower technical environments e.g.  bush, flat water
Instructor

Instruct skills and lead groups in higher technical environments e.g. alpine, white 
water
Trainer/Assessor

Train the instructors/ leaders; moderator


	LOtC
	Learning Outside the Classroom (LOtC) is the term used in the United Kingdom to describe what in New Zealand is called EOTC.


	Outdoor education
	Outdoor education is one of seven key areas of learning in Health and Physical Education in the New Zealand Curriculum (Ministry of Education, 1999b). It focuses on adventure activities, outdoor pursuits and environmental education. For further discussion of these terms, see Ministry of Education (2002, p. 46).


	Outdoor pursuits
	Activities that involve moving across natural land and/or water environments by non-mechanised means. For example: biking, orienteering, tramping, rock climbing, cross-country skiing, kayaking, rafting or caving (Ministry of Education, 2002, p. 47).


	NEGs and NAGs
	Education is at the core of our nation's effort to achieve economic and social progress. In recognition of the fundamental importance of education, the Government sets the national education goals (NEGs) for the education system of New Zealand including Clause 5: A broad education through a balanced curriculum covering essential learning areas. Priority should be given to the development of high levels of competence (knowledge and skills) in literacy and numeracy, science and technology and physical activity.  The National Administration Guidelines (NAGs) for school administration set out statements of desirable principles of conduct or administration for specified personnel or bodies. Recent amendments include the planning and reporting requirements, the footnote to 1(iii)c relating to gifted and talented learners (with effect from Term 1 2005), and clause 1(i)c regarding "regular quality physical activity".


	OLQAP
	The NZ Outdoor Leader Standards and Qualifications Alignment Project (OLQAP), is a collaborative three-year project to facilitate the alignment of outdoor leader standards and qualifications in the New Zealand outdoor sector. This project has recently been renamed Developing Outdoor Leaders.


	Pathway
	Pathway refers to the process to become an outdoor leader. This involves experience, training and qualifications that can progress through different levels from foundation to more advanced outdoor leadership.


	Primary school
	Schools with years 1-8 students including intermediate schools, special schools and Kura Kaupapa Māori schools.


	Purposive sampling method
	Qualitative investigation ideally is based on grounded theory: the process of data collection and conceptualisation continues until 'saturated', that is, the point where new data does not add to the developing theory. However, because of resource constraints, it is more practical to sample respondents for qualitative data-capture purposively. Respondents are chosen because they have particular features or characteristics which will enable detailed exploration of the research objectives. It is important to note that it is not possible to draw statistical inferences from this kind of sampling method since with a purposive non-random sample the number of people interviewed is less important than the criteria used to select them (National Statistics United Kingdom, 2005). 


	Qualification
	Formal assessment against a standard. Participant receives a recognised certificate or award.


	RAMS
	Risk Analysis Management System – a tool for managing risks in outdoor activities.


	Regions
	Five regional focus groups were held for this research in Hamilton, Tauranga, Kapiti Coast, Christchurch, and Dunedin. These are referred to as regions in the report (e.g. “five regions expressed …” or “Kapiti expressed…”).


	Representative

stratified sampling method


	This sampling method is used when the population being examined has a number of distinct categories (strata) which differ significantly in their makeup. A random sample, proportional to the size of each stratum, is selected from within each stratum. This allows greater control over the makeup of the sample ensuring that the sample more accurately reflects the composition of the population and reduces any sampling error and bias.


	Risk management
	Those collective procedures utilised to keep risks and losses within an acceptable range (Haddock, 2003).


	Safety and EOTC
	For ease of reading, Safety and EOTC, A good practice guide for New Zealand schools, Ministry of Education. (2002) is referred to as Safety and EOTC in this report unless citing a direct quotation.


	Secondary school
	These are schools with years 9-13 students including special schools and Kura Kaupapa Māori schools with wharekura.


	Sustainable practices
	To live within our environmental limits, achieve social justice and foster economic and social progress. 


	Training
	Participation in professional learning to raise capability. Does not assess against a standard. 


Executive Summary

	This is a report on research into the training and qualification needs of teachers leading EOTC activities, carried out in November and December 2007. The purpose of the report is to inform the work of Phase III of the Outdoor Leader Standards and Qualifications Alignment Project (OLQAP) and the education sector. 

As well as a survey to a random sample of primary, secondary and composite schools, a series of purposively selected focus groups was held to enable a more detailed exploration of the research objectives.
One of the most outstanding features of the research was the consistency of the responses to both the survey and the focus groups. Research participants agreed that EOTC encompasses a wide range of activities and is an integral part of effectively delivering the curriculum in most New Zealand schools. There was universal agreement about the importance of implementing accepted best practice when leading EOTC activities. The research also found that there are widely perceived benefits for students, staff and parents when teachers leading EOTC activities are trained and qualified. Focus group participants believed that experience was a crucial factor in effective leadership of EOTC activities. 

Participants in the research believed that teachers leading EOTC activities needed to be able to manage risk, and deal with emergencies and incidents. An understanding of Safety and EOTC was considered crucial to leading safe and effective EOTC activities. While training or a qualification in first aid was universally accepted as necessary, participants proposed that teachers should be appropriately trained in skills that aligned closely with their individual school’s programme.  Participants emphasised the importance of training rather than qualifications for low level EOTC activities, but felt those who lead high risk activities needed relevant qualifications. There was strong support for swim teaching training for primary school teachers.  

In some countries teachers are legally required to hold recognised qualifications in order to lead certain EOTC activities involving risk (mainly outdoor pursuits). For example, several Australian states require leaders of certain EOTC activities to hold qualifications and the United Kingdom recently approved additional funding to support teachers to gain qualifications. These qualifications may serve as models for the future of EOTC leadership in New Zealand schools.

This report lists a number of recommendations for schools, training providers, and the Ministry of Education. 
Key recommendations include the following.
· Pre-service teacher education providers should provide student teachers with foundation level training in planning and leading EOTC activities. 

· Schools should provide all staff who lead EOTC activities with opportunities to undertake training and qualifications, at foundation level, in first aid, risk management and understanding and knowledge of the Ministry’s EOTC guidelines, Safety and EOTC. They should provide further opportunities for higher level qualifications to appropriate staff.

· The outdoor sector, through the OLQAP, should develop and provide clear, sequenced training and qualification pathways at all levels. These pathways need to be relevant for teachers and student teachers who lead EOTC activities, meet accepted best practice standards and follow Education for Sustainability (EfS) practices.

· The Ministry of Education should identify relevant resourcing to schools so staff can access a range of relevant professional development opportunities that support teachers who lead EOTC activities e.g. access to Teachers’ Study Awards and scholarships, the Enviroschools Foundation and Education for Sustainability advisors. 
· The Ministry of Education should be clear in all communications with schools, about the need for staff leading EOTC activities to have appropriate experience, professional learning and qualifications that meet accepted best practice standards in the outdoor sector.
Key recommendations for all groups (the Ministry of Education, the outdoor sector, teacher education providers and schools) include:

· Working collaboratively to ensure that all outdoor leaders meet accepted best practice standards and are supported in this by guidelines that promote the value and benefits of EOTC with clear linkages to the New Zealand Curriculum and Te Marautanga o Aotearoa.

· Ensuring relevant qualifications are developed that contribute to clear professional learning and qualification pathways for outdoor leaders, including teachers. Such qualifications and pathways should align with EfS and take account of cultural diversity and promote social justice. 


Introduction
	Background

	The Ministry of Education and the Victoria University of Wellington, College of Education, in conjunction with the Ministry’s Education Outside The Classroom (EOTC) sector reference group and Education Outdoors New Zealand (EONZ), conducted research into the training and qualification needs of EOTC leaders in schools in November and December 2007. 


	Purpose of research
	The purpose of this research was to inform the education sector and Phase III of the Outdoor Leader Standards and Qualifications Alignment Project (OLQAP). The research aimed to identify the:

· training and qualification needs of teachers for the EOTC activities they currently lead or would like to lead,
· training pathways, including qualifications, which are relevant for teachers who lead EOTC activities, and

· supports that need to be in place to ensure EOTC leaders’ training and qualifications meet current, accepted practice standards.


	Research methods introduction
	The research used a concurrent triangulation mixed method design (see Glossary) using qualitative and quantitative data from an email survey and five regional focus groups.  


	The email survey 
	The final email survey was sent to 400 randomly selected primary, secondary and composite schools. Prior to this, an email survey was piloted in ten schools.  Each pilot school was sent a short questionnaire about the process of completing the survey.  Analysis of the pilot survey results and survey feedback provided useful information to refine the final survey. 
A representative stratified sampling method (see Glossary) was used to identify a survey sample that reflected the national profile of New Zealand schools regarding school type, decile, location, region and roll size.  


	The survey sample
	A total of 164 schools (approximately 41% of the random sample) responded to the email survey.  The overall sample of schools that responded to the survey closely matched the national profile of New Zealand schools in regard to school type, decile, location, region and roll size.

The sample included 127 primary schools (40% of those selected), 17 secondary schools (33% of those selected), and 16 composite and special schools (57% of those selected). 

Therefore, the survey results are likely to be representative of most New Zealand schools.


	The focus groups
	A purposive sampling method (see Glossary) was used to identify a survey sample that had a spread of school types, deciles, locations, regions and roll sizes. Seventy five primary, secondary, and composite schools were selected and invited to participate in focus groups in Hamilton, Tauranga, Kapiti Coast, Christchurch, and Dunedin. 
A pilot focus group was held in Wellington. A group of 12 teachers and EOTC co-ordinators from secondary and primary schools participated. Their responses to the draft questions were recorded digitally and on flip-charts and templates. This information was reviewed and used to refine and improve the final focus group questions and recording techniques.
Two EOTC experts in each region were invited and trained to facilitate the focus groups. Focus groups included 2-8 primary and/or secondary EOTC co-ordinators and/or teachers who lead EOTC activities in their schools.

Focus groups used the same process as the pilot by recording conversations digitally, on flip charts, and on templates. Flip chart information was checked for accuracy using the digital recordings.


	Focus group sample
	A total of 23 schools (31% of those selected) participated in the EOTC focus group meetings. Participants were chosen because they had particular involvement in EOTC that enabled detailed exploration of the research objectives. The focus group sample had a spread of school types, deciles, locations, regions and roll sizes. 

Compared to the national profile, the focus group sample had:

· a lower proportion of primary schools 
· a higher proportion of secondary schools 
· fewer lower decile (1-4) schools 
· more middle to high decile (5-10) schools 
· 22 of the 23 focus group schools located in main urban areas
· no representation in the northern region 
· over 50% of focus group schools with between 301-675 students compared to the national profile of 26%. 
It is important to note that it is not possible to draw statistical inferences from a purposive non-random sample as the spread of people involved was less important than the criteria used to select them. 
It should also be noted that this purposive selection may have meant the sample was rather more favourably disposed towards EOTC than a random sample would have been.


Literature review

	Importance of EOTC 


	The former Minister of Education, Hon Trevor Mallard, acknowledged the importance of EOTC and its potential to provide quality learning experiences in his statement:

All children need the chance to participate in EOTC to gain the knowledge, skills, attitudes and values to enjoy a safe and healthy lifestyle; take increasing responsibility for their own safety, develop the skills to enhance their relationships with other people, and participate in creating safer communities. (Ministry of Education, 2002, p.5) 
The outdoor environment has long been part of New Zealanders’ identity and involvement with the outdoors is a feature of the New Zealand character according to Boyes (2004): “Involvement with our natural environment is a recognised part of New Zealand’s culture from the perspective of indigenous Māori people, our farming heritage and with increasing numbers of participants in outdoor adventure and ecotourism activities” (p.82). Boyes also emphasised the importance of the outdoor environment in the lives of New Zealanders. “Outdoor recreation and education are important components of our economy and provide working lifestyles for many New Zealanders” (p.82). Similar sentiments were expressed by Sir Edmund Hillary in the Hillary Commission publication Kiwi Outdoors (1995), when he noted the valuable contribution the outdoor environment has made to the nation. “I believe that the outdoors contributes to the type of people we are. It is important for our sensitivity, identity and perspective. Without it, New Zealanders would lose a vital part of their culture and character” (p.1). 

The easy access to the bush, beaches, rivers, and mountains provides New Zealanders with a diverse range of opportunities and environments in which to live, learn, and play and result in New Zealanders feeling close to the outdoors. This view was reinforced by Ruston in the Outdoors New Zealand Update: National Recreation Review (Outdoors New Zealand, 2007a). “Being involved in the outdoors is ingrained in New Zealand’s culture. Recreation is a core family and national value” (p.7). A number of other writers have supported this perspective (e.g. Abbott, 1990 and Haddock, 2007a, and 2007b). 
In the Education Outside the Classroom (EOTC) Survey Haddock, (2007a and b) ​stated that EOTC is “very much a part of school life in New Zealand schools with large numbers of students participating in EOTC experiences” (p.8) in both primary and secondary schools. This has been the case historically. Lynch (1998) noted that Outdoor Education has been a part of New Zealand Education for over 150 years and Abbott (1990) reinforced this view commenting that “The outdoors has always played a part in New Zealand education”  (p.307​​​​​​​).


	Values and benefits of EOTC


	EOTC provides many valuable and memorable opportunities for learning in authentic contexts. Haddock and Sword (2004) noted that:

Most New Zealanders will remember trips that took them outside the classroom and away from school to learn. Whether it was a week long geography field trip where the mysteries of the U shaped valleys and truncated spurs were revealed, a wild ride on the flying fox that boosted your confidence no end, or a walk down the river looking for taniwha to appreciate local legend and inspire creative writing or art work, these kinds of learning experiences remain in your memory for a long time and provide a foundation for further learning. (p.26)

They highlighted the value of direct experiences in the outdoors and emphasised the opportunities for deeper understanding for learners to develop their capabilities.

Teachers use direct experiences to enhance and enrich the curriculum delivery. Pedagogically, direct experiences that use all the senses are more than learning by doing…

EOTC is often “challenging” to teach, … the risk of not using EOTC as a part of the teaching repertoire is that students may miss critical opportunities to learn in authentic environments and communities. (pp.27​​- 28)

EOTC provides opportunities for learning in context across the curriculum and for integrated learning. Haddock, (2007a and 2007b) in her EOTC survey reinforces this in her conclusion.   

EOTC also strongly supports student learning in all eight learning areas (English, Health and Physical Education, Languages, Mathematics, Science, Social Studies, Technology and The Arts). This survey affirms EOTC as a valuable teaching and learning tool across the curriculum. EOTC activities provide opportunities for integrated learning. (p.8)
The survey results also confirm most of Alton-Lee’s (2003) findings, which identified a range of effective management practices that facilitate learning. She highlighted the importance of students having sufficient and appropriate opportunities to support their learning. “Authentic applications through real-life contexts in or out-of-school can have significant and sustained impacts on student knowledge, attitudes, self-esteem, independence and confidence” (pp.60​-​61).  For long-term learning students need curriculum-appropriate opportunities to practice and apply their new learning.  

West (2004) reported comments from Fox, President of the Auckland Principals’ Association, “The outdoors is a key part of children’s lives in New Zealand” (p7). Fox described the benefits thus: “EOTC provides opportunities for children to learn about themselves, their environment and cooperate with others. There are so many intangible aspects related to the essential skills” (p.7). In the same article Squires, New Zealand Principals’ Federation president stated that, “EOTC is a valuable aspect of the curriculum and provides teachers with a meaningful context for learning” (p.7).
Zink & Boyes (2005-6) also found that teachers believed that EOTC enriched and complemented classroom learning and that there were many intangible benefits:

 Teachers recognise that the outdoors offers positive learning opportunities across the whole curriculum. The diversity of training pathways is notable and can only add to the diversity of learning opportunities available to students. 

Teachers put a lot of time and energy into making sure students had experiences outside the classroom [and] they see the outdoors as being a way to enrich the entire curriculum. (p. 15)

There was strong agreement that:

EOTC is a fun teaching and learning medium, it requires specialist knowledge, should be taught in progressions and the outdoors is ideal for promoting aesthetic appreciation, The most important learning outcomes that were thought to be achieved through outdoor education experiences were group co-operation, improved self esteem, consideration of others and safety knowledge.” (p.16)

In further discussions on adventure programmes, Hattie et al (1997) reported that where these include aims relating to specific academic skills, “The effects on academic performance are most impressive” (p.68).
In a recent study of geography field trips in New Zealand, Fuller et al (2006) highlighted the important role that field trips play in providing students with experience and an understanding of the value of field trips and “real life” examples. “Field trips have long been an accepted pedagogical characteristic of geography and field trips are in part the way in which the discipline brands itself” (p.89). Fuller reported that “understanding of the subject is enhanced by seeing real–life examples which reinforce theory covered in the lecture programme” (p.101). Bland et al in Stirling (2006) commented that one teacher noted, “Geography without fieldwork is perceived as being like science without experiments.” (p.3) 

Further evidence of the benefits of EOTC is contained in Rickinson et al (2004) who cite a study by Nundy. They identify three major benefits associated with field trips being:

· a positive impact upon long-term memory due to the memorable nature of the fieldwork setting

· affective benefits of the residential experience, such as individual growth and improvements in social skills 

· reinforcement between the affective and the cognitive, with each influencing the other and providing a bridge to higher order learning. (p.20)

International research similarly identifies the values and benefits of outside the classroom experiences for student learning. For example, research by the United Kingdom Department for Education and Skills (DfES) (2006) revealed the importance of LOtC in having far reaching consequences: 

building bridges between theory and reality, schools and communities, young people and their futures. Quality learning experiences in ‘real’ situations has (sic) the capacity to raise achievement across a range of subjects and helps to develop personal and social skills. (p.3) 

This reinforces the notion that EOTC activities provide direct and relevant experiences that deepen and enrich learning and provide opportunities to form a relationship with the environment. The manifesto explained, “Learning outside the classroom is not an end in itself, rather we see it as a vehicle to develop the capacity to learn” (p.2). The manifesto recommended, “that every young person should experience the world beyond the classroom as an essential part of learning and personal development, what ever their age, ability or circumstances” (p.1).
It defined learning outside the classroom as:

The use of places other than the classroom for teaching and learning. 

Research suggests the need to re-engage learners with the world as they actually experience it. This is often called ‘experiential’ or ‘authentic’ learning. 

In recent years teachers have been exploring ‘learning how to learn’ in order to raise achievement. What we hear, taste, touch, smell and do gives us six main ‘pathways to learning’. (pp.1- 3)

The manifesto goes on to explain, “The potential for learning is maximised if we use the powerful combination of physical, visual and naturalistic ways of learning as well as our linguistic and mathematical intelligence” (p.3).
The opportunities to maximise and motivate the learner by learning in context were also reinforced by the Scottish Outdoor Connections Advisory Group in Learning and Teaching Scotland (2007). “Outdoor education is seen as a teaching approach which can enhance and integrate a broad range of experiences across the whole curriculum – a wide variety of activities which connect learners with their environment, their community, their society and themselves” (p.5) and were further reinforced by DfES (2006):
These can often be the most memorable learning experiences, helping us make sense of the world around us by making links between feelings and learning. They stay with us into adulthood and affect our behaviour, lifestyle and work. They influence our values and the decisions we make. They allow us to transfer learning experienced outside to the classroom and visa versa. (p.1)


	The national curriculum 


	New Zealand’s national curriculum includes The New Zealand Curriculum (2007b) for English medium schools and Te Marautanga o Aotearoa (2008b) for Māori medium schools. 

The NZ Curriculum (Ministry of Education, 2007b) vision states that “What we want for our young people [is to be] confident, connected, actively involved and lifelong learners” (p.8). The curriculum clearly supports real-life contextualised learning that enhances student achievement by encouraging our young people to be “connected to the land and environment [and] participates in a range of life contexts” (p.8).  EOTC has a valuable role to play in the provision of opportunities to be connected in ‘real-life’ contexts. The New Zealand Curriculum‘s vision statement, values and key competencies all support EOTC as an essential way of teaching in the New Zealand education. 
Te Marautanga o Aotearoa English Translation (Ministry of Education, 2008b) acknowledges Māori cultural identity, values the culture and heritage of all students and echoes the directions of The New Zealand Curriculum (2007b) “providing pathways to achieve these aspirations by outlining optimal learning environments for Maori medium students to develop and extend their knowledge and skills across all learning areas” (p.4). The principles reinforce student-centred learning, a strong sense of worth, achieving their potential and working together with whanau, hapu, iwi and community (p.7) and also support a holistic approach. Alongside this, the Nga Ahuatanga Ako Effective Teaching and Learning Statement notes: “Kaupapa Maori quality teaching and learning will be flexible and encourage activities outside the classroom” (p.11).

Haddock (2007a and b) found that “almost all schools surveyed felt EOTC was important in achieving four of the five key competencies in the New Zealand Curriculum, managing self, relating to others, participating and contributing, and thinking” (p.5). She reinforced the place of EOTC in New Zealand schools in her conclusions that EOTC:

· is a key component of secondary and primary school life for NZ students

· strongly supports learning in all essential learning areas

· is important in achieving four of the five key competencies in the NZ Curriculum 
· achieves other learning outcomes such as safety knowledge and skills, improved self confidence and problem solving

· is an effective pedagogical tool. (p.3)

Zink & Boyes (2007) similarly claimed that “EOTC and outdoor education are a pervasive part of both primary and secondary curricular” (p.5). They found that “Both primary and secondary teachers use the outdoors to support their teaching across the curriculum” (p.6). They also highlighted the opportunity for personal and social development and outdoor pursuits.
The curriculum contribution of EOTC has been recognised internationally by the United Kingdom Department for Education and Skills (DfES) (2006), “Quality learning experiences in ‘real’ situations have the capacity to raise achievement across a range of subjects and develop better personal and social skills” (pp.2-3)  and when these experiences are well planned, safely managed and personalised to meet the needs of every child they can: 
· improve academic achievement

· provide a bridge to higher learning

· develop skills and independence in a widening range of environments

· make learning more engaging and relevant to young people

· develop active citizens and stewards of the environment

· nurture creativity 

· provide opportunities for informal learning through play
· reduce behaviour problems and improve attendance

· stimulate, inspire and improve motivation  

· develop the ability to deal with uncertainty 

· provide challenge and the opportunity to take acceptable levels of risk

· improve young people’s attitudes to learning. (p.3)

Ka Hikatia Managing for Success: The Maori Education Strategy 2008-2012 (Ministry of Education, 2008a) reinforced the principles of the national curriculum. Hon Chris Carter in his opening statement emphasised this. “Ka Hikatia Managing for Success is our call to action, our challenge to do more to realise the potential of all Maori students” (p.4). The strategy identifies the vision “These are confident, capable and connected learners who are supported by their respective education communities at home, in Te Ao Maori, in Aotearoa New Zealand and in the global world” (p.9).

In the development of training and qualifications for teachers leading EOTC activities, Education for Sustainability (EfS) is an essential element and the following statement reinforces its importance. The EfS homepage states:
[Education for] sustainability is a critical issue for New Zealand environmentally, economically, politically, and socially. EfS is about fostering innovative and motivated people who think and act sustainably - a goal supported through the holistic integrated approach of the New Zealand Curriculum. Key concepts such as cooperative learning, inquiry-based learning, experiential learning, innovative and creative thinking, sharing ideas, reflective practice, and critical thinking are all essential approaches to learning that underpin the New Zealand Curriculum's Vision, Principles, Key Competencies, and Values. EfS provides rich future-focused opportunities to learn - encouraging students to become active and positive members of their local, national, and global communities. (Education for Sustainability, 2008)
The Ministry of Education Guidelines for Environmental Education in New Zealand Schools (1999a) is currently being revised. This is a valuable teaching and learning resource that supports the aims of EfS and its replacement resource should be considered in the development of training and qualifications for teachers leading EOTC activities. 
EOTC provides opportunities for students to build solid foundations for life-long learning and enables schools to provide opportunities for their students to become healthy confident kids. EOTC also offers opportunities for learning about ecological, social, cultural and economic sustainability and the importance of being physically active. Therefore, for teachers to use EOTC as an effective pedagogical tool, they should be well prepared.


	Well trained and qualified teachers are needed to provide quality learning experiences 


	In the Ministry of Education’s Safety and EOTC (2002) the diversity of EOTC experiences in schools is highlighted in the EOTC definition: “This ranges from a museum or marae visit to a sports trip, outdoor education camp or a rocky shore field trip” (p.46). The diversity of contexts and venues used for EOTC experiences in secondary and primary schools raises challenges for the design and development of appropriate training and qualification pathways. There is a need for all providers of training and qualifications in the outdoor sector to collaborate and design pathways that will suit the diverse needs of the education sector.  Haddock (2007a and 2007b) highlighted the need to “Identify clear pathways for teachers to gain experience, training and qualifications relevant to the EOTC activities they [teachers] lead in their schools” (p.9). She further noted:
Competence includes experience, training and qualifications. Some competencies are relevant to all EOTC activities, for example first aid and risk management skills. Other competencies such as ropes course training or bush skills are specific to certain activities. Teachers and other supervisors need competencies that are relevant to the specific EOTC activity they are responsible for leading or supporting. (p.7)

Zink and Boyes’ (2007) research also found that there was a diversity of training pathways and a need for a range of professional development that met a whole variety of needs and this had potential to expand learning opportunities. They commented:
Teachers recognised that the outdoors offers positive learning opportunities across the whole curriculum. The diversity of training pathways is notable and can only add to the diversity of learning opportunities available to students. It signals the need for a whole range of professional development opportunities and accessible resources. (p.17)

From the research it is clear that, if the values and benefits of EOTC are to be realised, teachers need to be competent and confident to lead EOTC activities that support the curriculum and enhance student learning and achievement. To provide quality learning experiences, teachers who lead EOTC need to be able to plan effectively, manage safety, and ensure learning is relevant and sustainable. 


	Current training and qualifications


	EOTC experiences have the capacity to raise student engagement and achievement and therefore teachers need to be well trained. The New Zealand Outdoor Leader Standards and Qualifications Alignment Project (OLQAP) report by Adams in Outdoors New Zealand (2007b) noted that:
Outdoors New Zealand (ONZ) and its member organisations have long identified a growing confusion about the plethora of outdoor standards and qualifications that exist in New Zealand… [and that] New Zealand is perceived nationally and internationally as a world leader in outdoor recreation and education. However funding deficiencies, a lack of sector structure and fragmented standards and organisational overlaps were identified as the key challenges that impede this perception from becoming a reality. Standards and qualifications are critical for both safety and quality experiences in outdoor recreation and educational activities. Standards facilitate the development of foundation competencies and ensure the use of accepted best practice. This finding was consistent throughout the education, tourism, vocational and volunteer sub-sectors. (pp.9-10) 

The OLQAP Steering Committee identified a complex and uncoordinated approach to assessing, qualifying and revalidating outdoor leaders in the New Zealand outdoor sector. “Widespread confusion exists…There is no obvious understandable national system of standards that employers such as school principals, outdoor centre managers or tourist operators can use to check currency and capability of outdoor leaders” (p.11).
Both Outdoors New Zealand (2007b) and Haddock (2007a and 2007b) identified the need for leaders of EOTC activities to be well trained and to have clear training and qualification pathways.  Haddock (2007a and 2007b) stated in her survey summary that the key areas for further development were to:

· Identify clear pathways for teachers to gain experience, training and qualifications relevant to the EOTC activities they lead in their schools 

· Provide support for teachers to gain experience, training and qualifications relevant to the EOTC activities they lead in their schools. (p.9)
Haddock’s conclusions suggested “Strengthening staff training and qualifications in EOTC is likely to have a positive effect on the quality of EOTC and a school’s confidence that it is meeting current, accepted practice and legal requirements” (p.9).
Haddock (2007a and 2007b) also discussed the need for competent teachers/leaders. “Teachers and other supervisors need competencies that are relevant to the EOTC activities they are responsible for leading and supporting” (p.7).
In their EOTC survey Zink and Boyes (2005-06) found participants’ training to gain the necessary skills, knowledge and experience varied. A further study by Zink & Boyes (2007) reinforced this:

Respondents have a range of training pathways to gain skills to take students in the outdoors and this can add to the diversity of learning opportunities available for students. The range of training pathways teachers utilise maybe be indicative of Lynch’s (1998) claim that teachers who are involved tend to be enthusiastic outdoor people themselves who seek to find ways to take their students outdoors for learning experiences. It signals the need for a whole range of professional development opportunities and accessible resources for the many teachers who may not have specific training in outdoor education. (p.78)




	Teachers must be confident and competent to meet accepted best practice

	Haddock (2007a and 2007b) noted that, “an important factor in EOTC safety and quality is having appropriate ratios of competent supervisors to students. Ensuring that supervisors are competent for the job is also key.” (p.7)

Teachers’ competence needs to meet accepted best practice standards.  Teachers are expected to meet current best practice standards in the areas they teach. Where there are safety issues, this is particularly pertinent. For example the Ministry has specific safety guidelines which outline relevant best practice requirements for science, technology and EOTC. While a technology teacher must have relevant experience and trade qualifications to teach metalwork, teachers are often expected to lead EOTC activities without demonstrating relevant competence. 
Under the Health and Safety Act in Employment Act (1992) and National Education Standards teachers have a legal duty to take all reasonable and practicable steps to ensure staff and student safety (Ministry of Education, 2002, p.33). This includes thorough planning, preparation, and teachers being confident and competent to operate effectively to meet accepted best practice in the variety of activities and environments they operate. As part of the planning and preparation process risk management should include staff being appropriately trained and qualified to ensure the safety of all involved including, teachers, volunteers, and students.  
The New Zealand Outdoor Leader Standards and Qualifications Alignment Project (OLQAP) highlighted the need to strengthen the process and collaborate across the sector in the key findings and recommendations. These included:

An integrated model for training, qualifying and revalidating outdoor leaders [making] better use of the limited sector human and financial resources for the maximum gain 

[Identifying and agreeing] on common standards and bench marks across the outdoor sector to ensure current, accepted practices are met. 

The co-creation of a clear, integrated national model for training, qualifying and revalidating outdoor leaders that is adaptive to the unique needs of the education, vocational and volunteer sectors. (Outdoors New Zealand, 2007b, pp.9-10)


	Challenges for teachers to be suitably trained and qualified


	Zink & Boyes (2007) in their research showed through their demographic data that “EOTC teachers are very experienced with an average of 18 years teaching experience. But there are also many teachers newer to the profession who are involved with EOTC” (p.15). This suggests that many EOTC co-ordinators are very experienced and their enthusiasm and dedication has lasted over many years of teaching. There is an opportunity here for beginning teachers and teacher trainees to be mentored and learn from this experienced teacher working alongside them to gain valuable knowledge and skills. 

Haddock (2007b) found “curriculum pressure, compliance issues and fear of liability were seen as the three main barriers to quality EOTC” (p.6). In primary schools she found that a barrier to approximately 20% of schools was “a lack of suitably trained and qualified staff and a lack of suitably qualified local providers” (p.6). The study reported  that ‘enablers’ were “resourcing decisions in the school that supported EOTC, well trained and qualified school staff; well trained and qualified providers (e.g. outdoor instructors); and access to transport”(p.5).
Haddock’s conclusions (p.9) highlighted that EOTC experience, training and qualification are lacking for teachers in some schools surveyed. There is work to be done to support teachers in gaining the relevant experience and  training qualifications in EOTC activities they are leading or supporting. 
Many participants in Zink and Boyes’ research (2005-06) reported, “the time required to keep qualifications up-dated” (p.17) was a barrier. Technology and practices are continually evolving and there are challenges in keeping up to-date with current best practice.
In a recent article, Boyes (2008) suggested “Context knowledge enabled the identification of hazards and self knowledge enabled a judgement call on the wisdom of the venture” (p.4). Using swimming as the example he argued for solid preparation so teachers have the necessary skills, knowledge and experience to run a quality programme: 

     Rivers, lakes and sea are easily accessible to all. New Zealand’s swimming programmes were once the jewel in the physical education (PE) crown where all primary and secondary PE teachers had solid preparation in the teaching of swimming. Schools had excellent programmes supported by expert staff members. (p.4)

He goes on to question the current preparation of primary and secondary teachers in the teaching of swimming, “Applied knowledge like swimming and similar aspects of music, dance and the arts have been casualties in the power struggle for curriculum time in the new research-driven institutions” (p.4).
A final challenge is that for the average teacher EOTC activities may only take up a very small part of their teaching time and therefore the investment in EOTC training or qualifications may not be a personal or school priority.

Zink and Boyes (2007) identified “the need to have a wide range of professional development and accessible resources for the many teachers who may not have any specific training” (p.78). 




	Legal requirements 


	Sport and Recreation New Zealand (2005) suggests that “organisations should be able to demonstrate that their activities follow relevant codes of practice or accepted best practice” (p.2). It goes on to discuss qualifications and safe practices.

Safe practices are based on quality systems and the competence of the outdoor leader. Qualifications coupled with logged recent experience are a measure of such competencies. There is a trend towards outdoor leaders holding qualifications that provide an independent assessment of competence to accepted best practice. These include generic risk management, first aid, and activity specific qualifications. This trend is likely to continue. Organisations should be prepared for a future where there are higher expectations of training and qualification requirements. (p.2)
From a legal point of view, teachers have responsibility under the Health and Safety in Employment Act 1992, the Education and Training Act 2020 and the Graduating Teacher Standards (2007) to take all reasonable practical steps to ensure the safety of their students. Safety and EOTC states that  “under the Health and Safety Act 1992 and the Health and Safety in Employment Regulations 1995 boards have obligations as employers for the health and safety of employees, students and other visitors to the school” (p.33). 

The legal requirement is that boards of trustees have a legal obligation to ensure teachers leading EOTC experiences are well trained and have appropriate qualifications to ensure the safety of the students they lead. Boards have a duty to:

· take all practicable steps to ensure the safety of employees and other people;

· identify hazards and take all steps to eliminate, isolate and/or minimise them;

· develop emergency procedures;

· provide employee training; and
· take all practicable steps to ensure no employee’s action or inaction at work harms any other person.  (Ministry of Education, 2002, pp.33 -34)




	NEGS and NAGS 


	Schools have legal requirements under the Education and Training Act 2020 to prepare charters in accordance with the National Administration Guidelines (NAGs). NAG 5 requires schools to provide a safe physical and emotional environment for students and comply in full with any legislation in force or planned, to ensure the safety of students and employees. (Ministry of Education, 2002, p.33) 
National Education Goal 5 states that: A broad education through a balanced curriculum covering essential learning areas. Priority should be given to the development of high levels of competence (knowledge and skills) in literacy and numeracy, science and technology and physical activity. (Ministry of Education, 2008b)


	The Code of Ethics for Registered Teachers 


	The Code of Ethics for Registered Teachers is particularly pertinent in providing EOTC experiences that support quality teaching and learning and should be considered when developing EOTC training and qualifications. These ethics include:
· Commitment to Learners: by promoting the physical, emotional, social, intellectual and spiritual wellbeing of learners; 
· Commitment to Parents/Guardians and Family/Whanau: by being involved in decision making about the care and education of their children; 
· Commitment to Society: by actively supporting policies and programmes which promote equality of opportunities for all; 
· Commitment to the Profession: by regarding themselves as learners and engage in continuing professional development. (New Zealand Teachers Council, 2007)
  


	Graduating Teachers Standards and teacher education

	Becoming a Teacher in the 21st Century: A Review of Initial Teacher Education Policy (Ministry of Education, 2007a) called for the teaching profession, “to establish, review and consolidate teacher professionalism.”  It also called for the profession “to be responsive and flexible and to ensure students achieve their social, cultural and economic potential”. The report stated that “effective teaching is the biggest system influence on student learning” (p.1).
The review took place within a framework and assumed that: 

Teachers and teacher educators have a professional responsibility to remain up to date with current research into teaching and learning that informs the body of knowledge, skills and disposition required in the profession and by new teachers. (p.3)

The review focused on several aspects of the training and qualifications for beginning teachers that are relevant for teachers leading EOTC activities. These include: 

· standards and effective management;
· support for teachers’ professional learning, with particular emphasis on the role of mentors and developing reflective practice;
· funding  incentives that support best practice; 
· professional supports and standards. (p.4)

The review states that the New Zealand Teachers Council’s purpose is to “shape the professional status of teaching and to exercise quality assurance over the preparation of teachers….and to contribute to a safe and high quality teaching and learning environment for children and other learners” (p.10). This purpose supports any development of training and qualification for teachers leading EOTC.

The New Zealand Teachers Council (2007) makes the following points, which stand out as directly applicable to teachers leading EOTC activities. These standards should be taken into consideration in the provision of pre-service teacher education. 

Professional Practice Standard Four:

  b) use and sequence a range of learning experiences to influence and promote learner achievement.

f) demonstrate a commitment to and strategies for promoting and nurturing   the physical and emotional safety of learners.
Professional Values & Relationships Standard Seven:

a) have a knowledge and understanding of ethical, professional and legal responsibilities of teachers.

b) work co-operatively with those who share the responsibility for the learning and wellbeing of learners.


	Qualifications, core competencies and attributes


	Safety and EOTC recommends that teachers leading EOTC activities in schools have responsibilities in three main areas:
· staff competence and best practice;
· health and safety procedures; 
· equipment. (p.14).
It says, “successful and safe EOTC events can be assured when a school has: competent staff, adequate supervision and adequately briefed volunteer assistants. Staff competence is critical to safety in EOTC. Effective leadership of and assistance with EOTC events are inextricably linked to safety” (p.27) and recommends the following core competencies for leaders of EOTC activities: 

· ability to teach/instruct;
· outdoor pursuit skills: a qualification OR attestation of equivalent skills/experience to match selected activities;
· current first-aid certificate; 

· ability to identify and manage risks;
· crisis management skills;
· leadership skills;
· group management skills;
· environmental skills;
· cultural values. (p.27)
The Outdoor Activities Guidelines for Leaders and Safety and EOTC both recommend that outdoor leaders should follow the principle that participants must always have access to a person trained in first aid and to a first aid kit. (Sport and Recreation New Zealand, 2007, p.9; Ministry of Education 2002, p. 13)


	Teacher professional learning and development


	In providing training and qualifications pathways for teachers it is essential that the findings in Timperley et al (2007) are taken into account. This will maximise the chance that the delivery of professional development will realise outcomes for quality learning and teaching and raise student achievement.  
Timperley et al (2007) show that teachers need to assess their students’ needs carefully and design tasks and programmes appropriately. They then need to review the impact on student learning. This cycle must be considered when professional development is being designed for teachers leading EOTC activities.

Timperley et al (2007) developed a model of teacher inquiry and knowledge-building. The findings that stand out and which could impact on EOTC training and qualifications include: 
· Professional development works for students when it increases teachers’ pedagogical content knowledge, that is, both the teachers’ knowledge of their curriculum and how to teach it. 

· Teachers’ ability to inquire in evidence-based ways on the impact of their teaching should be developed.  

· Teachers learn an approach to their work and then change in response to evidence. 

· Practice and theory are integrated with respect to pedagogical knowledge. (pp.14-15)
Timperley (2008) identified ten principles of teacher professional learning and development that have demonstrated “positive impact on valued student outcomes” (p.6). Some conclusions were:

· Professional learning experiences that focus on the links between particular teaching activities and valued student outcomes are associated with positive impacts on those outcomes (p.7).
· The integration of essential teacher knowledge and skills promotes deep teacher learning and effective changes in practice (p.10).
· To make significant changes to their practice, teachers need multiple opportunities to learn new information and understand its implications for practice. Furthermore, they need to encounter these opportunities in environments where there are both trust and challenge (p.12).
· Collegial interaction that is focused on student outcomes can help teachers integrate new learning into existing practice (p.15).
· Expertise external to the group of participating teachers is necessary to challenge existing assumptions and develop the kinds of new knowledge and skills associated with positive outcomes for students (p.16).
The principles are not intended to stand alone but to be integrated. They make a solid case for specific professional learning and development for teachers who lead EOTC activities.

Human resources were seen as the most important priority in the support of outdoor programmes. (Zink and Boyes, 2005-06, p.17) This included having Ministry of Education advisory support services, well trained and affordable instructors, administration and relief teaching support and more parent helpers and supervisors. Activity based resource material was also seen as a priority for supporting teachers. This included activity ideas, examples of best practice, and programme outlines and guides. The need for resource material and guidelines related to safety also came up frequently. 


	Strategies in other countries


	EOTC policies in New Zealand have developed simultaneously with several other countries whose education departments have developed similar policies. In particular, Victoria and the Australian Capital Territory in Australia and the DfES United Kingdom (UK) have vigorously pursued the question of appropriate training and qualifications of leaders for EOTC experiences.

Rickinson et al (2004) reported in the Review of Research on Outdoor Learning that: 
During the school year 2002-2003, the Department for Education and Skills (DfES) distributed £3.5million among all local education authorities in England.” (p.13) for training….. This training was “to improve teachers’ risk management in outdoor education. As well as funding for training, the DfES sponsors the Adventurous Activities Licensing Authority (AALA). The authority inspects and licenses over 1,000 organisations which offer climbing, caving, trekking or waterborne facilities to schools and other groups of under-18s. These initiatives were a response to several accidents that had occurred on out of school activities. (pp.13-14) 
UK education authorities believe in the value of LOtC and support teachers and other leaders in gaining the necessary skills and qualifications to ensure students’ safety during their learning. Support for LOtC in the UK has continued. The Department for Children, Schools and Families, (DCSF: the DfES renamed) is producing a comprehensive set of advice, guidance and training to support the delivery of high-quality learning outside the classroom; as well as complementary support for providers of learning outside the classroom. A generous package called Out and About has been launched recently and is backed with £4.5 million of funding. “It has been designed to give schools much clearer information to organise effective learning outside the classroom for all pupils whether within school grounds, locally and on visits further a field or even abroad - should be part and parcel of every child’s school career”  (Department for Children, Schools and Families,  2008).
In some Australian states, the education authorities have gone further in seeking the highest level of practice and safety in outdoor activities. The Department of Education and Training (DET) in Victoria requires all teachers leading EOTC to have quantifiable qualifications. DET policy requires that principals, teachers and school council members comply with the relevant Adventure Activity Standards when planning or endorsing a school adventure activity camp or excursion, and consider the greater duty of care that may be required for students. (Department of Education and Training, Victoria, (2008) 
In 2004, the Australian Capital Territory (ACT) Department of Education and Training (DET) required that all teachers leading outdoor activities have quantifiable qualifications within two years. DET worked with the outdoor education teachers’ association to develop strategies to achieve this. This was funded by DET. A grand-parenting process was put in place to recognise experienced teachers’ skills and experience. Training courses were developed to qualify teachers in relevant outdoor disciplines, a degree course was developed at the ACT University for pre-service teacher education and a mentoring system was set up once the newly qualified teacher was appointed to a school. (Australian Capital Territory Department of Education and Training, 2004)



	Summary 


	Education Outside the Classroom is a key part of our identity as New Zealanders and is a valuable component of our education system. The recently released national curricula which include the New Zealand Curriculum (Ministry of Education, 2007b) and Te Marautanga o Aotearoa (Ministry of Education, 2008b), support learning in real contexts and encourage our young people to be confident, connected, actively involved and lifelong learners (p.8). Teachers, therefore, need to be thoroughly trained and qualified through well structured, clear and appropriate training pathways to deliver quality educational outcomes. Teachers leading EOTC activities that support teaching and learning of the curriculum must be competent and confident in safe and sound practices based on accepted best practice. Legal requirements, ethical responsibilities and graduating teacher standards all reinforce the need for teachers to be well trained and where appropriate, qualified, to develop the most effective learning for students. 




EOTC leader training and qualification needs

	Survey and Focus Groups
	This and the following sections present the findings from key questions asked in the survey and the discussions from the focus groups.


	Importance of EOTC training and qualifications – according to focus groups
	The focus groups were asked how important it was that EOTC training and qualifications met accepted best practice standards and were relevant to the EOTC activities that teachers were currently leading or would like to lead. The groups reported that EOTC training and qualifications improved the school’s ability to implement best practice, manage risk effectively, carry out their legal responsibilities, and manage incidents and emergencies.
All groups reported that EOTC training and qualifications were very important for teachers. Groups thought EOTC training and qualifications improved the school’s ability to:
· implement current best practices;
· manage risk effectively; 

· manage incidents and emergencies; 

· maintain currency, keep up-to-date with evolving standards; 

· ensure that appropriate training and qualifications cover the range of activities schools are providing.


	Implement current best practice
	Focus group participants commented that training and qualifications enabled teachers to keep up with and implement current best practice and that this was:
· extremely – very important (Tauranga primary teacher)
· expecting nothing less (Waikato teacher)
· a given (Tauranga primary teacher)
· critical (Kapiti secondary teacher) 

for student and teacher safety.       


	Manage risk 


	Focus group participants highlighted the importance of training participants in the process of risk management and risk reduction.

· Staff should have the right tools to deliver an enjoyable, effective and safe experience. (Christchurch secondary teacher)
· [It is important that] risk reduction awareness strategies involve the children in the process. (Dunedin primary teacher)



	Manage incidents and emergencies

	Kapiti and Christchurch respondents acknowledged the importance of knowing what to do in an incident or emergency and the importance of following up after the event. 

· [Knowing] how to manage the situation [and] what needs to happen, counselling and the importance of debriefing. [Our] practice was changed after an incident and this review process [was] essential for an effective risk management process. (Kapiti secondary teacher)
                                                                  


	Maintain  currency, keep up-to-date with  evolving standards

	Participants emphasised the importance of maintaining currency and the need for regular up-skilling as standards evolve. They also highlighted the importance of training. 
· to be ongoing (Christchurch secondary teacher)  
· to meet evolving standards (Tauranga primary teacher)
· Up-skilling is part of the process of good practice. Work with others so you can reach a standard [This] adds to my planning. I learn from this.                                     (Kapiti primary teacher)
·  [You need to keep up with] changes and developments in technology and teaching methods …up-skilling is part of the process of practice to meet a standard. (Kapiti primary teacher)                                                


	Appropriate range of activities that schools are using
	Some focus groups thought that EOTC training and qualifications should meet current best practice and should be based on relevant activities and environments appropriate to each school. 
· [Training and qualifications] should reflect the range of activities that schools are using (e.g. camps, excursions to the local park/cultural places, swimming) in the environments which they are using with the children/students they are leading. (Dunedin primary teacher)                      


	Issues 
	Other focus group participants were cautious about current best practice, emphasising that best practice needs to be clear and specific. One teacher made the point that currency was difficult to maintain.

· Best Practice still leaves it wide open so we need more. (Kapiti secondary teacher)                                                                            
· [There is] not enough time to be current in all the activities engaged in, so [you] do the best you can. (Christchurch  secondary teacher)
                                                                           


	Discussion
	All the focus groups highlighted the importance of EOTC qualifications and training for teachers leading EOTC experiences. Focus groups suggested that qualifications and training improved the ability of teachers to implement relevant current best practice, to manage risks effectively, to carry out their legal responsibilities, and to manage incidents and emergencies effectively. 
The issues identified by the focus groups can be grouped into three areas:
1. Maintaining currency was seen as critical by the focus groups. 
Ministry of Education (2007a) discussed the role of the teacher. “Teachers and teacher educators have a professional responsibility to remain up-to-date with current research into teaching and learning that informs the body of knowledge, skills and disposition required in the profession and by new teachers” (p. 3).
 Practices and technology are constantly evolving and the process of up-skilling is an essential part of being a professional. Attending training, gaining and revalidating qualifications, critiquing personal practice, and working alongside other teachers were all seen as ways teachers could maintain currency. This process should be seen as part of teaching and life-long learning. Keeping up to date and current in all aspects of EOTC is time-consuming and can be difficult; hence positive support for up-skilling is essential. Teachers may need to focus on developing and maintaining specific areas of expertise through training, log books and mentoring or coaching.
2. Managing risks, incidents and emergencies are part of effective risk management planning, which includes the effective management of incidents and emergencies. Having the right tools to deliver an enjoyable, effective and safe experience are essential parts of the planning, preparation, and delivery of any EOTC experience. There should be regular opportunities to develop and renew skills, to attend courses that promote current best practice, review personal practices or be part of a mentor programme. More regular and accessible training and qualifications opportunities are essential to support and build teachers’ confidence and competence.

3. Appropriate skills for the school programme. Training and qualifications need to be tailored to meet the diverse range of EOTC experiences offered by schools to support teaching and learning.  Generic skills and knowledge such as first aid and risk management would provide a useful foundation for EOTC activity leaders. Relevant outdoor skills and qualifications could be added to address the needs of specific school programmes.


Benefits of EOTC leader training and qualifications 
	Introduction
	The survey asked schools to identify the benefits of their staff gaining EOTC training and qualifications that met current best practice standards and were relevant to the EOTC activities they lead or would like to lead. Figure 1 shows the benefits that over 90% of schools believed would be achieved if teachers gained relevant EOTC training and qualifications. Results were consistent across primary, secondary and composite schools.
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Figure 1. Benefits of staff gaining EOTC training and qualifications


	Focus groups 
	Focus groups were asked what the advantages and benefits of staff gaining EOTC training and qualifications were.  


	Key advantages and benefits 


	Focus group participants identified a range of advantages and benefits of staff gaining EOTC training and qualifications. Responses included advantages and benefits for:

1. students

2. teachers

3. boards of trustees and principals 

4. parents. 

1. Students: Participants reported that EOTC training and qualifications for teachers raised the quality of the experience for students. Learning was enriched and was more relevant as a result. 

· This increased knowledge [EOTC training and qualifications] enables teachers to increase the value of the experience for the students and meet student needs more effectively. (Waikato primary teacher)
 
· Students’ lives are enriched. It gives them a great life [and] self and team building experiences that they would otherwise never have. (Christchurch secondary teacher)
· It ensures that EOTC activities are relevant to the school/student. (Waikato primary teacher)
2. Teachers: Five key themes were identified as advantages and benefits for teachers:

i) increased competence and confidence

ii) better judgements 

iii) risk management and safety

iv) legal responsibilities 

v) mentoring 
i) Increased competence and confidence

Focus group members reported that EOTC training and qualifications raised teachers’ awareness, knowledge, confidence, and competence. They also emphasised that experience was important. With EOTC experience, training and qualifications, teachers would be able to ‘add value’ to the students’ experience and know that the activity was well run and effective. 

· [This] ensures staff have the confidence and are suitably qualified/ experienced to plan and lead EOTC activities. (Waikato primary teacher)
· Training is good but experience is required to step up to the next level.  (Tauranga primary teacher)
· [My] awareness was raised after training. For example, after a project adventure ropes course, I was more aware of rope logs and care. (Kapiti primary deputy principal)
ii) Better judgements

Focus group participants reported that with EOTC training and qualifications, teachers were able to lead EOTC activities themselves and make better judgements about the quality of outside providers.
· [I was] able to take students/class out without having to get outside help. (Christchurch secondary teacher)
· [I was a] better judge [of] the skill level of the outside provider. (Waikato primary teacher)
iii) Risk management and safety
All regions highlighted that EOTC training and qualifications benefited teachers in their ability to manage risk and implement safety practices. 
· Risk management is the key. (Kapiti primary teacher)
· Being aware of and understanding the risks, reduces the likelihood of incidents. (Kapiti primary teacher)


iv) Legal responsibilities

Focus group participants identified that EOTC training and qualifications benefited teachers’ understanding of their legal responsibilities and having the right tools for the job.  
· Staff should have the right tools to deliver an enjoyable, effective and safe experience. (Christchurch primary teacher)
v) Mentoring

Focus group participants commented that EOTC training and qualifications enabled teachers to build networks, peer support, and work with an expert to improve their practice.
· It’s a real benefit to have expert staff.  [We] do a lot of in-school training. (Tauranga primary teacher)
3. Boards of Trustees and Principals:
Focus group participants reported that EOTC training and qualifications had an educative role and raised Boards of Trustees’ (BOT) and principals’ confidence and understanding of their responsibilities around EOTC.
· I know they [the teachers] are keen and therefore the students are more likely to be safe. (Waikato primary principal)
· BOT need to be well informed about EOTC and why it is a valuable medium for learning, and be trained to make well considered judgements and justify the expenses. (Dunedin teacher)
· Potential benefit in training for board members to understand what EOTC is about. (Tauranga primary teacher)
Four focus groups claimed cost reductions and meeting compliance more easily if their own staff were trained for leading EOTC experiences.

· [EOTC training and qualifications] keeps the costs down. (Waikato primary teacher)
· So they are aware of compliance beyond reasonable doubt. (Dunedin teacher)
4. Parents:
Focus group participants reported that EOTC training and qualifications raised parents’ confidence and understanding of the value of EOTC.

· Helps to put parents’ minds at ease and assure parents that children will be well cared for. (Waikato primary teacher)
· Evaluation report to parents and BOT of social/ learning implications of camp.  It is important to justify expense. ( Dunedin teacher)


	Discussion
	The focus group responses about the advantages and benefits of EOTC training and qualifications reinforced survey results. Consistency in feedback is a feature of this research. There is almost universal agreement that benefits accrue to schools generally, to staff, and to students when staff undertake training and gain further qualifications relevant to the EOTC activities they lead. This finding is consistent with the vision that “Organisations should be able to demonstrate that their activities follow relevant codes of practice or accepted best practice” (Sport and Recreation New Zealand, 2005, p.2). 
Haddock (2007a and b) claimed that one of the barriers to effective EOTC experiences is the lack of suitably trained and qualified staff. (p.6) While schools have responsibility for the in-service professional development of their staff, pre-service teacher education providers have an obligation to ensure teachers begin their careers with a minimum level of skill in leading EOTC activities that support teaching and learning. If EOTC is important, and schools overwhelmingly agree that it is, beginning teachers should be equipped to provide it effectively and successfully.
Most participants, in the survey and the focus groups, felt that while qualifications and training are necessary for teachers, experience is an integral factor as well. This combination of qualifications and experience underpins Zink and Boyes’ (2007) view that there is a “need for a whole range of professional development opportunities and resources” (p.78). 
In seeking better qualifications for teachers who lead EOTC activities, consideration must be given to reducing the confusion and developing clear pathways that are appropriate for the wide range of outdoor leaders, including teachers. Outdoors New Zealand (2007) highlights the “growing confusion about the plethora of outdoor standards and qualifications” (p.9) and discusses the need for collaboration across the sector to identify gaps and overlaps and to find solutions. This must be an integral part of the OLQAP work programme. 
As well as the obvious benefits to programmes, having skilled and experienced staff reduces the costs for providers and ensures that less experienced teachers are well supported. Beginning teachers and student teachers can be mentored by, and learn from experienced and well-qualified teachers. Timperley et al (2007), emphasises the importance of teacher learning from coaching and modelling (p.14).
Coaching and modelling, or mentoring, is ideally suited to the professional learning associated with leading EOTC activities. Teachers must have time and resources available to be able to engage in such mentoring.


Training and qualifications priorities for EOTC leaders

	Introduction
	For the various activities they provided, schools were asked to identify the training and qualifications they thought a teacher leading these EOTC activities would need. Schools indicated whether they thought

· a first aid qualification

· risk management training or qualification and/or

· an activity specific award 

were required to provide a safe quality EOTC programme.


	First aid qualification and risk management training 
	Figure 2 shows that generally, where a school provided an EOTC activity, respondents thought a teacher leading that activity needed a first aid qualification and risk management training.  For some activities, particularly outdoor pursuit activities such as kayaking, rock climbing, abseiling, tramping and challenge ropes courses, approximately 10%-30% of schools thought that a teacher also needed an activity specific award in order to lead that activity. Generally, more secondary and composite schools held this view than primary schools.  
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Figure 2 Outdoor pursuit activities – All schools

Fewer schools believed that a risk management qualification was required in order to lead these activities. Their preferred option was risk management training. 
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Figure 2a  Training and qualifications required to lead rock climbing -

       Secondary schools 

For example, Figure 2a shows that approximately 75% of secondary schools provided rock climbing, While 70% of secondary respondents thought that a first aid qualification and risk management training were needed in order to safely lead rock climbing, only 35% thought a risk management qualification was required. Of secondary respondents, 65% thought a rock climbing award was also needed by the teacher leading the activity in order to provide a safe and quality programme. A similar picture emerged for most outdoor pursuits.

The most commonly provided activities in schools were pool swimming, overnight camps, sports trips, activities in the school grounds, and local trips to the park, beach, museum, or marae (see Figure 3).  While most schools believed that teachers leading these activities needed an outdoor first aid qualification and risk management training, most did not believe an activity specific award was needed in order to lead these activities. The exception was pool swimming, which was provided by over 80% of schools.  When analysed by school type, 38% of primary schools and 12% of secondary and composite schools believed that a teacher leading pool swimming needed an activity specific award to provide a safe and quality programme.
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Figure 3 Generic EOTC activities – All schools


	Focus group case studies 
	Focus group respondents were asked to identify which of the EOTC activities their staff currently led required specific experience, training and/or qualifications.  In the focus groups, teachers chose three activities they provide in their school and completed a table showing the experience, training and qualifications they thought teachers needed to lead the three activities.  The following three case studies illustrate a range of EOTC activities, and the experience, training and qualifications focus group participants typically thought the teacher leading the activity needed.  The case studies include: 

· a day trip in the local community; 

· an aquatic activity (surf safety);
· a multi day tramp.


	Case study: 
Day trip 

in the local community

	A Kapiti primary teacher described their ‘Right Choice Day’ which was typical of many schools’ day trips in their local areas. 

In this case 150 children biked 45 minutes from the school to the local domain and spent the afternoon playing games such as soccer and softball, swimming in the shallow river, and sharing a picnic lunch.

The Kapiti teacher identified the following experience, training and qualifications as important for teachers leading this activity to provide a safe and quality experience for students. 
Experience
· a recent visit to the site
Training
· EOTC organisational skills
Qualification
· first aid certificate


	Case study: Aquatic activity (surf safety)

	A Tauranga primary teacher described their ‘Surf Safety Day’ at the beach with a class. This activity was typical of a day trip in a higher risk environment. 

This teacher identified the following experience, training and qualifications as important for teachers leading this EOTC activity to provide a safe and quality experience for students. 
Experience
· have worked alongside experienced  teacher

· good group management skills
Training 
· assessing the dangers 

· ratios 

· survival strokes 

· water safety 

· EOTC organisational skills 

· understand teaching progressions 

· RAMS
Qualification 
· water safety qualification (eg surf lifesaving)


	Case study: Multi-day 

tramp
	A Christchurch secondary teacher described a multi-day tramping trip in the bush with their class.  This was typical of a multi-day outdoor education experience in a higher risk environment.

This Christchurch teacher identified the following experience, training and qualifications as essential for teachers leading this activity to provide a safe and quality experience for students. 

Experience

· 20 hours logged experience above the bush line

· a prior visit to the area 

· local knowledge of all activities
Training

· risk management 

· suitable gear and clothing
Qualifications

· outdoor first aid 

· Bush 1 (Mountain Safety Council Award)


	Activity specific award priorities
	The survey asked schools, for the activities they currently provide, to state whether a teacher leading that activity needed an activity specific award. Figures 4, 5 and 6 show the most commonly provided activities by primary, secondary and composite schools and whether schools thought a teacher leading that activity needed an activity specific award. 

The priorities varied slightly between primary, secondary and composite schools. However, all schools identified kayaking, abseiling and challenge ropes courses in their top six activities where they thought teachers required an activity-specific award in order to lead a safe and quality programme.


	Primary schools
	Figure 4 shows the percentage of primary schools that thought teachers leading swimming (38%), kayaking (24%), sailing (13%), beach swimming (10%), abseiling (10%) and challenge ropes course (10%) needed an activity-specific award to provide

a safe and quality programme. [image: image5.emf]0%
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Figure 4 Primary school outdoor pursuits activities – Award required


	Secondary schools
	Figure 5 shows the percentage of secondary schools that thought teachers leading rock climbing (65%), kayaking (53%), abseiling (53%), tramping (53%), challenge ropes course (35%), adventure based learning (24%), caving (24%), waka ama (24%), rafting (24%), beach swimming (24%) needed activity-specific awards to provide a safe and quality programme.
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Figure 5 Secondary school outdoor pursuits activities - Award required 


	Composite schools
	Figure 6 shows the percentage of composite schools that thought teachers leading kayaking (38%), rock climbing (25%), abseiling (25%), sailing (19%), challenge ropes course (19%), tramping (19%), caving (19%), snow craft/mountaineering (19%), needed activity specific awards to provide a safe, quality programme. 
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Figure 6 Composite schools outdoor pursuits activities – Award required


	Discussion
	The training and qualification priorities for EOTC leaders identified by survey respondents and focus group participants were: a first aid qualification, risk management training, a risk management qualification and an activity-specific award.
In addition, training in an understanding of Safety and EOTC was a priority for most schools. These guidelines are being reviewed in the 2008/09 financial year and professional development will be offered to all schools following the release of the up-dated guidelines. This will be a good opportunity for schools to meet their identified need of increasing their understanding of the EOTC guidelines.
Most respondents believed that a first aid qualification was essential for leaders of EOTC activities. Similarly most respondents rated the importance of risk management training very highly but fewer considered a qualification in risk management essential. Generally, over half of respondents, especially those from secondary schools, believed that an activity-specific award, such as those provided by the New Zealand Outdoor Instructors’ Association and the New Zealand Mountain Safety Council, was essential for a safe, quality EOTC programme. The number rose when it came to leading outdoor pursuit activities, with three quarters of respondents or more believing an activity specific award was required for a safe, quality programme. This is not surprising, given the technical nature and additional risk associated with outdoor pursuits activities.
Interestingly, group management outside the classroom and introductory leadership emerged as training priorities for approximately 50-60% of schools. These could be seen as core generic components of risk management training or a foundation level outdoor award.
Training in sustainable practices was a priority for half the schools. This reinforced other findings in this research. This is not surprising since EfS is a priority for the Ministry of Education; so any efforts to develop training for teachers in this area need to be aligned across relevant ministry divisions. Given the priority of sustainability by government and the Ministry, teachers’ consciousness may have been raised about this area in recent years. This may account for respondents’ desire to see training opportunities offered in sustainable practices in relation to EOTC.   
Secondary schools rated qualifications more highly than primary schools. Four of the outdoor pursuit activities being provided:  rock climbing, kayaking, abseiling and tramping, were deemed to need an activity-specific qualification by more than half of the secondary schools. Fewer composite schools specified these qualifications as being necessary to a safe, quality programme. This may be because many of the composite school teachers teach in their primary division with a smaller emphasis on high risk activities.

More primary respondents considered a qualification to be necessary for pool swimming than for any other activity. This may be because pool swimming is such a frequently-provided activity that respondents perceive it to be more integral to the national curriculum than other activities thus requiring a qualification to teach. Even so, less than half of the primary teachers considered this type of qualification necessary. Some of the focus group comments indicated that participants may consider the time spent in gaining a qualification relevant to the EOTC activities they lead, to be less important than other qualifications. There is considerable pressure upon teachers to continually up-skill in the face of curriculum development and change. 
The emphasis upon risk management training indicates that respondents understand the importance of providing a safe, quality programme. Schools should be aware that a current qualification for a high risk outdoor pursuit activity is a more robust measure of current, accepted practice than experience and training alone.
When the findings were analysed for regional variation using the Ministry of Education regions there was little variation from one region to another. The exception was that the Central South region had 50% fewer schools wanting training in budgeting and food planning for EOTC trips and camps compared with the Northern, Central North and Southern regions.
All schools need to be aware of the integrated nature of building competence for outdoor leadership. Experience and training are important building blocks for an activity specific award or qualification. For teachers, this is built on the broader foundation of a teaching diploma or education degree, which hopefully has embedded a good understanding of effective teaching and learning processes and sound pedagogical practice both indoors and outdoors.

The case studies reinforced the survey findings. Focus group participants identified risk management and first aid qualifications as necessary for leading generic activities. However, it was clear from the survey and focus group findings that the higher the risk and the more technical the activity, the greater the participants perceived a need for activity specific training and qualifications.
There are many competing factors for schools when determining their annual and longer-term priorities for staff professional development. Schools should be mindful of their responsibilities under the NAGs when making these decisions. Sport and Recreation New Zealand (2005) states that “organisations should be able to demonstrate that their activities follow relevant codes of practice or accepted best practice” (p.2). Principals, boards of trustees, teachers, and organisations providing EOTC activities to support teaching and learning should be aware of their responsibilities regarding first aid, risk management and activity specific awards. 
However, the researchers find it surprising that teachers did not unanimously support qualifications in areas of challenge and risk. The recent large injection of funding into LOtC and related professional development by the UK government is testimony to the importance that that country places on EOTC. 
New Zealand researchers into teacher professional learning and development, including Timperley et al (2007) and Timperley (2008), emphasise developing teacher skills and knowledge to enhance student outcomes. Further research related to linking teacher professional learning and development for leading EOTC activities to the improvement of student outcomes would be useful. 


Pre-service qualifications and training
	Introduction

	The survey asked schools to select the EOTC training and/or qualifications they would ideally expect a pre-service teacher education course to provide.


	Qualifications
	Figure 7 shows that schools expected a pre-service teacher education course to provide student teachers with qualifications in first aid (70% of schools), swim teaching (42%), and risk management (21%).  Separate analyses of primary, secondary and composite schools’ results showed consistency across all school types.
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Figure 7 Qualifications and training pre-service teacher education courses should provide


	Training
	Figure 7 also shows that the majority of schools expect pre-service teacher education courses to provide practical experience of EOTC activities (86%) and professional development in: understanding the Safety and EOTC guidelines (88%), risk management (86%), group management outside the classroom (85%), outdoor activity skills (78%), sustainable practices (70%). and introductory leadership (70%).

Separate analyses showed that primary, secondary and composite schools had different priorities for the education they expected pre-service teacher education courses to provide.  


	Primary
	Over 80% of primary schools expected pre-service teacher education courses to provide practical experience of EOTC activities and professional development in risk management, understanding the Safety and EOTC guidelines (Ministry of Education, 2002), group management outside the classroom, and outdoor activity skills.  Over 65% of primary schools also expected pre-service teacher education courses to provide professional learning in sustainable practices and introductory leadership.


	Secondary
	Over 80% of secondary schools expected pre-service teacher education courses to provide professional development in the Safety and EOTC guidelines and risk management.  Over 65% of secondary schools also expected practical experience of EOTC activities to be provided by pre-service courses and professional development to be provided in group management outside the classroom, introductory leadership, and sustainable practices.


	Composite
	Over 80% of composite schools expected pre-service teacher education courses to provide practical experience of EOTC activities and professional development in group management outside the classroom, an understanding of Safety and EOTC, introductory outdoor leadership, outdoor activity skills, sustainable practices, risk management, and first aid. Over 60% of composite schools also expected professional development to be provided in swim teaching.


	Focus group results: introduction
	The focus groups were asked what EOTC experience, training, and/or qualifications they would expect a pre-service teacher education course to provide.
All focus groups stipulated that a qualification in first aid was important and risk management professional development was essential. 

Three regions (Dunedin, Tauranga and Waikato) identified the importance of professional development in water safety, swim teaching, and life saving.

Tauranga focus group respondents (primary teachers) suggested a specialist course that included a recognised qualification or a generic school camp qualification should be included in pre-service education. 

Kapiti focus group respondents suggested a qualification similar to past courses such as those offered by the Advanced Studies for Teachers Unit (ASTU), with risk management and logged experience as a base.
The focus groups identified eight key areas they expected to be included in pre-service teacher education courses. These were:

1. planning;
2. practical experience;
3. risk management;
4. legal responsibilities;
5. training pathways;
6. mentoring;
7. curriculum links;
8. cultural and environmental awareness.
1. Planning
Respondents expected pre-service teacher education courses to provide student teachers with opportunities to be involved in planning EOTC experiences so they gained knowledge of the whole process. For example, planning a trip that includes identifying learning outcomes, booking buses, assisting with the activity, evaluation and following up. Typical comments from participants included:
· Knows what is involved - the whole process (Kapiti primary teacher)
· Understand what the teacher has to do. Budget, parental forms, RAMS and how thoughtful things need to be (Kapiti primary teacher)
2. Practical experience 

All focus groups identified that practical experience of EOTC was important for pre-service teacher education. They emphasised that student teachers need the opportunity to assist with EOTC activities such as school camps, site visits and management of different situations. Typical comments included:
· Good practical stuff with a range of teachers. (Kapiti primary deputy principal)
· Provide significant personal experience as part of training. (Waikato primary teacher)


	
	· Exposure to a range of EOTC activities. (Kapiti primary teacher)
· [Student teachers need to go] to some sites to look at the [generic] management of the situation.  (Christchurch secondary teacher)
3. Risk management

Risk management training for EOTC was identified by all regions as vitally important in pre-service teacher education. Focus group respondents emphasised that the training needed to be relevant and follow through the whole process. Comments included:
· Knowledge of how to do a RAMS (Kapiti primary teacher)
· Risk identification and basic strategies to manage these. (Waikato teacher)
· Risk management relevant to the activity. (Tauranga primary teacher)
· [Knowing] what happens if things go wrong- need to understand this. (Kapiti secondary teacher)
4. Legal responsibilities


Focus group respondents identified the importance of having an awareness of and being familiar with EOTC policies, guidelines and teachers’ accountability. Some comments included:
· Being familiar with the Ministry of Education Safety and EOTC manual.                                                    (Tauranga and Waikato teachers)
· The importance of NAG 5, [and] policies and guidelines for leading EOTC. (Waikato primary teacher)
5. Training pathways
All five focus groups suggested there should be clear pathways for national qualifications relating to EOTC and provision for specialist training or majoring in EOTC for student teachers who want to be more involved in the outdoors. Focus group respondents thought logged experience should be encouraged during teacher education and qualifications similar to those previously offered through the ASTU were suggested as a way to up-skill once qualified as a teacher.
6. Mentoring


Focus group respondents suggested mentoring as an effective method for professional learning on the job and a way for student teachers to gain experience in a supported way.

7. Curriculum links





                                                 

Focus group respondents thought teacher education courses should provide student teachers with a good knowledge of different EOTC activities and how they support teaching and learning of the curriculum. A typical comment was:
· Learning to link EOTC activities to student learning to ensure there is a purpose. (Waikato primary  teacher)
8. Cultural and environmental awareness




Focus group respondents identified cultural and environmental awareness as an important element of pre-service teacher education, for example:
· Cultural element – for example a Marae experience. Connecting with the community. Environmental code. (Kapiti Primary teachers)


	 Discussion
	The survey asked schools to select from eleven headings the EOTC training and/or qualifications they would ideally expect a pre-service teacher education course to provide. The focus groups were asked the open question: what EOTC experience, training and/or qualifications would you expect a pre-service teacher education course to provide?
Consistent replies were drawn from the survey and the focus groups even though the Seventy percent of survey respondents and all focus groups identified first aid as an essential qualification. Forty two percent of survey respondents identified swim teaching as important. Training in water safety, swim teaching and life saving were also seen as important by the focus groups. Both the survey and the focus groups identified risk management as important. 
Both survey respondents and focus groups identified training in risk management and practical experience in EOTC activities as essential. The survey respondents believed that the understanding of Safety and EOTC was important as did the Tauranga and Waikato focus groups. The focus groups highlighted the importance of understanding the complete process including planning, leading and evaluating an EOTC activity. The survey respondents identified group management and leadership training as important. Other training priorities identified by the focus groups included legal responsibilities and curriculum links. The survey respondents and the focus groups both highlighted the importance of environmental and sustainable practices, and the focus groups also highlighted cultural awareness. 
All five focus groups identified clear training pathways as important and the provision of specialist training or majoring in EOTC for those who want to be more involved. There was support for mentoring as an effective means of teachers gaining professional learning in EOTC leadership.

The Tauranga and Kapiti focus groups suggested a recognised generic school camp qualification be provided, similar to courses offered in the past by ASTU, and that risk management and logged experience be included. Teachers could apply to do this course through the current study awards available to them. Such a course might include attention to the pedagogy of teaching and learning in the outdoors, as well as learning in first aid, swimming teaching and risk management.  Investigation into further possible content would be required to ensure that such a course met the needs of teachers who lead EOTC activities. Tertiary education providers offering this qualification would be answering a united call from schools according to the results of this research. 
References in the literature review, particularly the Graduating Teacher Standards and Teacher Training (New Zealand Teachers Council, 2007) highlight the need for teachers leading EOTC activities to be able to, “use and sequence a range of learning experiences” (p.2) and that effective teaching has the biggest influence on student learning. This places the class teacher at the heart of student learning as they are in the best position to know their class and to effectively cater for student needs. The class teacher therefore needs to have the skills and experience to teach their own class in a variety of environments inside and outside the classroom, to achieve a wide variety of learning outcomes. 

Research respondents reported that beginning and student teachers need to understand their legal obligations and their responsibilities under the Health and Safety in Employment Act (1992), the NAGs, and the Graduating Teacher Standards by demonstrating a commitment to and strategies for promotion and nurturing of the physical and emotional safety of learners. The design of professional learning and development opportunities for teachers leading EOTC activities, including qualifications, should include knowledge and understanding of legal responsibilities. 


EOTC activities provided by schools 
	Introduction
	The survey asked schools what EOTC activities they currently provided. The most commonly provided activities undertaken by primary, secondary and composite schools are illustrated in figures 8, 9 and 10 below. Schools reported that they provided a range of generic, land-based outdoor pursuit and aquatic activities to deliver the curriculum.


	Generic activities
	Figure 8 shows the percentage of primary, secondary and composite schools that provide generic EOTC activities such as activities in the school grounds, local and sports trips, and camps. 

Approximately 90% of all schools provide activities in the school grounds, local trips, over-night camps, and sports trips. Between 40% and 50% of schools provide an overnight stay on a marae. The majority of Biology and English field trips are provided by secondary schools, with 82% of secondary schools doing so followed by 56% of composite schools. Most overseas trips are also provided by secondary (89%) and composite schools (26%) with only 5% of overseas trips provided by primary schools.
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Figure 8  Percentage of schools currently providing generic activities


	Land based outdoor pursuits activities
	Figure 9 shows the percentage of primary, secondary and composite schools that currently provide land-based outdoor pursuit activities. 
Generally, approximately 30% more secondary schools provide these types of activities than primary and composite schools. This is particularly the case for tramping (which 90% of secondary schools provide), rock climbing (77%), adventure-based learning (77%), challenge ropes course (71%), abseiling (65%) and snow sports (65%). 
Generally, approximately 10% more of the composite schools provide land-based outdoor pursuits activities than primary schools. Tramping is provided by 63% of composite schools, whereas abseiling, adventure based learning and orienteering are provided by 44%, rock climbing and snowsports (38%), ropes courses (31%), and caving and mountaineering (25%). 
A smaller proportion of primary schools provide land-based outdoor pursuit activities. These schools provide tramping (48%), snow sports (31%), challenge ropes course (30%), abseiling (29%), rock climbing (28%), orienteering (28%), and adventure based learning (13%).  Very few primary schools provide activities in higher risk environments such as caving (4%) and snow-craft/mountaineering (3%).
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Figure 9 Percentage of schools currently providing land-based activities 

Respondents were given the opportunity to select ‘other’ and specify further activities they provided. A small percentage of schools reported they provided mountain biking/touring and shooting.


	Aquatic activities
	Figure 10 shows the percentage of primary, secondary and composite schools that currently provide aquatic activities. 
Generally, similar percentages of each school type provided aquatic activities as provide land-based outdoor pursuits. The exceptions were waka ama and rafting which were provided by a higher percentage of secondary schools. 
Pool swimming was offered by over 80% of all schools surveyed; making it the most commonly provided aquatic activity. Kayaking and beach swimming were the next most common aquatic activities, with between 35% and 65% of all schools providing these activities. 
Sailing was provided by a slightly greater percentage of primary schools (29%) than secondary (24%) and composite schools (19%). 
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Figure 10  Percentage of schools currently providing aquatic activities 


	Differences 
– by decile
	When analysed by decile, some similarities and differences in the activities provided by schools were apparent, as illustrated in Figure 11 below. For example, schools in all decile groupings provided similar amounts of activities in the school grounds, local trips, overnight camps, pool swimming, and sports trips. 

Approximately 30% more decile 1 and 2 schools provided an overnight marae stay, and about 10% more decile 1 and 2 schools provided sports trips.

Half the number of decile 1 and 2 schools compared to other schools provided outdoor pursuit activities such as orienteering, snow-sports (skiing and snowboarding), adventure based learning, challenge ropes course, sailing, abseiling, kayaking, and tramping.

Twice as many decile 3 and 4 schools provided waka ama than other decile schools. Decile 5 and 6 schools provided more overseas trips, caving, and snow-craft/ mountaineering than other decile schools. While approximately 10% more decile 9 and10 schools provided tramping and rafting, they did not stand out in any other activity category.
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Figure 11 Percentage of schools currently providing EOTC activities –

 by decile


	Discussion
	Given the general agreement in the literature about EOTC having the capacity to improve student learning and to make a significant contribution to raising achievement (Alton Lee, 2003; Department of Education, and Skills, 2006), it is encouraging to note that most schools provide a wide range of EOTC activities. There are very few schools that do not at least provide activities in the school grounds or local community or overnight camps. Not surprisingly, given the subjects offered at secondary schools, the majority offer more field trips and higher risk outdoor education activities than primary schools.
The scope of this research does not detail reasons for the smaller number of outdoor pursuit activities being offered by decile 1 and 2 schools which conversely provide more sports trips than schools in other decile groups. However, these findings indicate an area for further research.
In a country that is universally close to the coastline and other waterways, it is appropriate that over 90% of schools provide pool swimming and various other aquatic activities. The ideal would be to have all schools providing a minimum of learn to swim and water safety activities to prepare them for living in a country where everyday life revolves living and recreating near water environments. The national curricula (Ministry of Education, 2007b and Te Marautanga o Aotearoa, 2008b) stipulate that each school’s community must be consulted when determining the school’s curriculum content. The importance of children learning to swim will be recognised by many communities during this consultation.
In schools providing outdoor activities with a higher level of risk, the NAG 5 requirement around safety becomes vital. These schools have a duty of care to ensure that their staff are experienced, trained and well-qualified in the relevant areas of outdoor first aid, risk management, and activity specific leadership, which includes relevant experience, training and/or qualifications. While a technology teacher must have relevant experience and trade qualifications to teach metalwork, teachers are often expected to lead EOTC activities without demonstrating relevant competence. This point needs to be taken seriously by schools offering activities with a higher level of risk. Schools should not see this as a deterrent to including EOTC activities such as outdoor pursuits, but rather take the opportunities that are and will be available to ensure their staff are appropriately experienced, trained and qualified to teach and lead effectively in this field of endeavour.


Focus group discussions of activity categories and relevant qualifications 
	Introduction
	Focus group respondents were asked to provide some feedback on Table 1 below, showing EOTC activity categories and proposed relevant qualifications. 

Table 1 
EOTC activity categories and proposed relevant  qualifications to enhance learning and achievement
Activity Categories
Suggested  Relevant 
Qualifications
A. On site (using school environment)

Eg: Science activity, maths-measuring activities, school sports day, horticulture, Adventure Based Learning activities

Risk management

First aid
Sustainable practices

B. Off Site (local venues)

Eg: Museum, art gallery, railway station, botanic gardens, farm, bird sanctuary, sports trips
Risk management

First aid
Sustainable practices 
C. Off Site (Day trips, additional risk management required)

(i) Lower risk environments, lower technical skills required

Eg: Farm trip, day tramp, city visit, harbour trip

(ii) Higher risk environments, higher technical skills required

Eg: Skiing, rock climbing, beach, river, surfing, agriculture field trip involving chemicals
Risk management

First aid
Sustainable practices  

Risk management

First aid
Sustainable practices 

Relevant Award e.g.  Outdoor Leader, Rock I, Riversafe,Lifeguard

D. Off site (overnight/s)
(i) Lower risk environments, lower technical skills required

Eg: Trip to another city/region, sports tournaments and exchanges, geography/biology field trip 

(ii)  Higher risk environments, higher technical skills required

Eg: Overseas trip, field trip into alpine environment, outdoor education camps, multi day tramp, multi day journey (biking, tramping, canoeing), sea kayaking, rock climbing, ski week.

Risk management

First aid
Sustainable practices 

Risk management

First aid
Sustainable practices  

Relevant Award e.g. Bush 1, Kayak 1, Outdoor Leader
NB Examples are indicative, not a complete list.                                                                              


	A. Activities in the school grounds
	There was general agreement that teachers leading activities in the school grounds (Category A in Table 1) should have training in risk management, first aid, and sustainable practices. 
The Christchurch focus group believed that a trained teacher qualification was sufficient for this category of activities. The Dunedin and Kapiti focus groups thought that training, rather than qualifications, was necessary in both risk management and sustainable practices. 
The Tauranga thought training in sustainable practices should be a part of all programmes as a philosophical underpinning. 


	B. Activities in the local community 
	For leading EOTC activities in the local community (Category B in Table 1), there was general agreement that training in risk management and sustainable practices were important, and that teachers should have a first aid qualification.  
The Dunedin and Kapiti focus groups suggested training, not qualifications, is necessary in risk management and sustainable practices. 
The Kapiti focus group thought training in sustainable practices needed to be on-going and integrated into teaching practice and understanding.


	C. Day trips


	(i) Lower risk environments / lower technical skills required

The Dunedin and Kapiti focus groups emphasised that training rather than qualifications was needed in risk management and sustainable practices for lower risk environments where lower technical skills were required (Category C (i) in Table 1). 

(ii) Higher risk environments /higher technical skills required

For leading off-site day trips with additional risk (Category C (ii) in Table 1), a first aid qualification was seen as essential in all regions. There was general agreement that qualifications in risk management and sustainable practices were important. 
The Kapiti focus group thought that risk management should include group management and outdoor first aid. They also emphasised that sustainable practices should be integrated, logged and verified.
All five regions agreed that for leading day trips in higher risk environments, relevant activity specific awards were also important e.g. Outdoor Leader, Rock 1, Riversafe, Life guard.

The Waikato focus group stated an outdoor first aid qualification was necessary to lead trips in these environments. 
The Dunedin focus group suggested that training rather than qualifications in risk management was necessary to lead day trips in these environments.
The Kapiti and Dunedin focus groups acknowledged that schools often contracted private providers to lead activities in higher risk environments where higher technical skills were required. 


	D. Multi-day trips
	(i) Lower risk environments / lower technical skills required

There was general agreement that first aid was an essential qualification for low risk off-site trips that extended overnight (Category D (i) in Table 1). Qualifications in risk management and sustainable practices were also seen as important. 

The Kapiti focus group acknowledged that training in both areas was necessary and that risk management should include group management outside the classroom. The Kapiti group also highlighted the need to integrate, log and verify sustainable practices and said that teachers should foster these practices with the students.
(ii) Higher risk environments /higher technical skills required

All regions agreed that a qualification in first aid or outdoor first aid was required for leading trips in high risk environments where higher technical skills were required (Category D (ii) in Table 1). A relevant activity award and qualification in sustainable practices were also seen as necessary. 
The Kapiti focus group acknowledged that many schools contracted outside providers to lead activities in this category. Kapiti also highlighted the need to integrate, log and verify sustainable practices and that teachers should foster these practices with the students.


	Further in-depth responses
	The focus groups had in-depth discussions about the question of qualifications for teachers who lead EOTC activities in the various categories in Table 1 above. Different themes emerged in different focus group regions. 


	Tauranga 
	The Tauranga focus group proposed, “Qualifications do not necessarily guarantee good practice. Experience is essential and qualifications are desirable but should not be mandatory unless the government is prepared to fully fund training.”
There was also concern that “Ministry of Education [required] qualifications would be mandatory and this would raise the question of compliance.”
The group suggested that sustainable practices could be a 1 – 2 day course; with similar intensity to a first aid course and that sustainable practices should be woven into relevant qualifications and should be a philosophical position.


	Waikato 
	A Waikato primary teacher considered, “A qualification as a requirement or a general expectation [would] raise the level of performance when organising and leading EOTC activities/experiences. [There was a] need to be realistic and obtain qualifications [but this] should not deter teachers or others from providing EOTC activities.”


	Christchurch
	A Christchurch secondary teacher commented, “The best person [teacher] is one who has group management [skills]. The group assumed that [a] qualified teacher was a competent group manager. 




	Discussion
	There was general agreement by the focus groups that teachers leading activities in the school grounds should have training in risk management, first aid, and sustainable practices. The Christchurch focus group considered that a trained teachers’ qualification was sufficient. If pre-service teacher education included an introduction to EOTC, risk management, Safety and EOTC and practical EOTC experiences, a trained teacher qualification would be adequate.

Most focus group participants felt that to lead EOTC activities in the local community and day trips in lower risk environments/lower technical skills, a first aid qualification and training in risk management and sustainable practices were required. As the level of risk increased so the need for training and qualification requirements increased. In both Kapiti and Dunedin’s focus group discussions, training in risk management was emphasised rather than a qualification.
In the focus groups discussions on higher risk environments and higher technical skills for leading off site day trips, a first aid qualification was seen as essential by all regions and risk management and sustainable practices were also seen as important. The focus groups all recognised the importance of relevant activity specific awards and qualifications at this level. Again, the consistency of responses in the survey and the focus groups was evident.
Kapiti and Dunedin focus groups acknowledged that schools often contracted outside providers to lead higher risk activities or where higher technical skills were required. There appeared to be an assumption that outside providers were suitably trained and qualified for the job which may or may not be the case. In employing an outside provider it is essential that schools follow the suggested guideline in Safety and EOTC, “Contracting Checklist” (p.75).
Schools need to research the outside providers thoroughly. Focus groups highlighted the need to look closely at the outside providers’ referees, safety management plan and instructors’ curriculum vitae. A Tauranga teacher commented, “Qualifications do not necessarily guarantee good practice.” This indicates that going through all the provider checks will not necessarily guarantee the safety of an activity. However, it will meet schools’ responsibilities to take all reasonable practicable steps to ensure the safety of employees and other people (for example, students).


Qualification levels held 
	Introduction

	The survey asked schools to indicate the percentage of staff at their school who have or need EOTC-related qualifications at various levels. The levels of qualifications are presented in Table 2 below and reflect sector proposals for a qualification hierarchy for New Zealand at the time the research was conducted.

Table 2 Levels of EOTC leadership qualifications 
Foundation

Basic knowledge e.g. first aid,  risk management

Leader

Lead groups in lower technical environments e.g. bush, flat water

Instructor

Instruct skills and lead groups in higher technical environments 
e.g. alpine, white water

Trainer/Assessor

Train the instructors/ leaders; moderator




	Qualifications staff have

	Figure 12 below shows the percentage of school staff who have qualifications at the various levels in Table 2 above.
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Figure 12 Percentage of staff who have qualifications at various levels -  
                 All schools
Foundation level 
Virtually all schools surveyed (93%) had some staff who have qualifications at foundation level. In 57% of schools, 50% or more staff have foundation-level qualifications and in 37% of schools, less than 50% of staff have such qualifications. 
Leader level 
Of the schools surveyed, 55% had some staff with qualifications at leader level. In 5% of schools, 50% or more staff have leader-level qualifications. In 17% of schools, between 11% and 49 % of staff have leader-level qualifications. In 31% of schools only 1%-10% of staff have leader-level qualifications.  In 20% of schools, no staff have leader qualifications and a further 11% of schools were unsure whether or not staff have leader qualifications. 

Instructor level 
Of the schools surveyed, 23% had some staff with qualifications at instructor level. Most of these had only 1-10% of staff with instructor-level qualifications. In 48% of schools, no staff have instructor level qualifications and a further 12% of schools were unsure whether or not staff have instructor qualifications. 

Trainer/Assessor 
Of the schools surveyed, 12% had some staff with qualifications at trainer/assessor level. The majority of these schools had only 1-10% of staff who have trainer/assessor qualifications. In 54% of schools, no staff have trainer/assessor-level qualifications and a further 13% of schools were unsure whether or not staff have trainer/assessor qualifications. 


	Discussion
	Generally, while nearly all schools indicated they had staff with foundation-level qualifications, more staff in primary and composite schools have these qualifications than secondary schools. The foundation level qualifications findings are consistent with the 2006 EOTC Survey (Haddock, 2007) results which found that in the majority of schools one or more staff held first aid qualifications.
Over half the schools indicated that a small number of staff had qualifications at leader level. Many more secondary schools indicated they had staff with leader-level qualifications than primary or composite schools.
A minority of schools indicated that a small number of their staff have qualifications at instructor level. More secondary and composite schools indicated they had staff with instructor level qualifications than primary schools. 
Even fewer schools indicated that a small number of staff had qualifications at trainer/assessor level. More secondary and composite schools indicated they had staff with trainer/assessor level qualifications than primary schools but all schools indicated they only had a small percentage of staff (1-10%) with these qualifications.
Given that the higher level qualifications align with the higher risk activities undertaken largely by secondary schools, these results are not surprising. The small numbers with qualifications is indicative of the generally expressed views of the focus groups that experience and training were more relevant, and perhaps common, than qualifications.

The overall findings from this section indicate that a proportion of teachers in New Zealand schools have qualifications relevant to the EOTC activities they are leading. This indicates that a proportion of schools are aware of their responsibilities for EOTC leaders to meet current, accepted practice standards, and may be supporting staff to attain relevant qualifications. A further indication from these findings is that a proportion of the education sector are aware of and utilising available pathways to gain qualifications relevant to the EOTC activities teachers are leading. This is a healthy sign of an emerging culture that values current best practice in EOTC.


Qualifications levels needed
	Introduction
	The survey asked schools to indicate the percentage of staff at their school who need EOTC-related qualifications at various levels. The levels presented are illustrated in Table 1 below and reflect sector proposals for an outdoor leader qualification framework for New Zealand at the time the research was conducted.


	Qualifications staff needed
	Figure 13 shows the percentage of school staff who need qualifications at the levels in Table 1 below.
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Figure 13 Percentage of staff who need qualifications at various levels -


      All schools

Foundation

Of the schools surveyed, 77% indicated that some of their staff need qualifications at foundation level. A further 38% of schools indicated that 50% or more of their staff need qualifications at foundation level. A further 39% indicated that less than 50% of their staff needed qualifications at foundation level.

Leader

Of the schools surveyed, 70% indicated that some of their staff need qualifications at leader level. Of these, 22% of schools indicated that 50% or more of their staff need leader-level qualifications. A further 47% indicated that less than 50% of their staff needed leader-level qualifications.

Instructor

Of the schools surveyed, 42% indicated that some of their staff need qualifications at instructor level. A further 14% schools indicated that 50% or more staff need qualifications at instructor level, while 28% of schools indicated that less than 50% of their staff need instructor-level qualifications. A further 28% of schools indicated that none of their staff needed qualifications at instructor level and 12% of schools did not know whether their staff needed instructor-level qualifications.

Trainer/Assessor

Of the schools surveyed, 32% indicated that some of their staff need qualifications at the trainer/assessor level. A further 12% of schools indicated that 50% or more staff need trainer/assessor-level qualifications, while 20% of schools indicated less than 50% of their staff need trainer/assessor-level qualifications. A further 29% of schools indicated that none of their staff needed trainer/assessor-level qualifications and 12% of schools did not know whether their staff needed trainer/assessor-level qualifications.


	Comparisons between school types
	There were differences between the primary, secondary and composite schools’ results in regard to staff who need qualifications at various levels. 


	Qualifications needed
	The majority of schools (70-77%) indicated that the greatest number of their staff needed qualifications at the foundation and leader levels.

Some schools (32-42%) indicated that a small number of their staff needed qualifications at the instructor and trainer/assessor levels.
Foundation

Fewer primary (73%) than secondary (88%) and composite (94%) schools indicated that staff need foundation-level qualifications.

Leader

Fewer primary (64%) than secondary (77%) and composite (94%) schools indicated that staff need leader-level qualifications.

Instructor

Fewer primary (28%) than secondary (71%) and composite (75%) schools indicated that staff need instructor-level qualifications.

Trainer/Assessor

Fewer primary (23%) and secondary (35%) than composite (75%) schools indicated that staff need trainer/assessor-level qualifications.


	Focus group results -introduction
	Focus group respondents were asked to discuss the level/s of qualifications that would most suit the needs of their staff for the level of activities they lead in their schools. They were given a copy of the proposed qualification levels shown in Table 2.


	Which levels suit staff needs  

	Figure 14 below shows the percentage of staff who focus group participants thought needed qualifications at various levels as shown in Table 2 above. 
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Figure 14 Percentage of staff who need qualifications at various levels -
      All schools


	Need qualifications 
	Foundation 

Of the 20 focus group respondents who responded to the question, 14 (70%) thought that 50% or more staff needed qualifications at foundation level.
Leader 

 Nine (45%) thought that 50% or more staff needed qualifications at leader level. 

Instructor 

Two (10%) thought that 50% or more of staff needed instructor level qualifications. 

Trainer /Assessor

Two (10%) thought that 50% or more needed assessor/trainer level qualifications.  


	Primary and secondary school comparisons
	There were differences between the primary and secondary school focus group participants’ assessments of the levels of qualifications that would most suit the needs of their staff for the level of EOTC activities they lead. 
Foundation 

All six secondary focus group participants thought that 50% or more of their staff needed foundation level qualifications. Eight out of 14 primary school respondents thought 50% or more of their staff needed foundation level qualifications. Four out of 14 indicated 10 – 49% needed this level of qualification.

Leader 

Four of the six secondary respondents thought that 10 – 49% needed leader level qualifications. Eight out of 14 primary respondents thought that 50% or more staff needed leader level qualifications. Four out of 14 thought 10 – 49% needed this level.  

Instructor 

 Four of the six secondary respondents thought 1 – 9% of staff needed instructor level qualifications. Seven out of 14 thought 1 – 9 % needed this level. One secondary and four primary respondents thought this level of qualification was not necessary.

Trainer /Assessor

Five out of six secondary respondents thought that only 1 – 9% of the staff needed assessor/trainer level qualifications. Twelve out of the 14 primary respondents thought this level of qualification was not necessary.


	Discussion
	Overall, schools indicated that over half of their staff needed qualifications at foundation and leader level, while, in general, it was recognised that a small percentage (1-10%) of their staff needed qualifications at instructor and trainer/assessor level. 

As the qualification level increased, focus group respondents thought fewer staff needed that level of qualification. Similarly, as the qualification level increased, the proportion of focus group participants who thought that staff needed that qualification decreased. For example, Figure 14 shows that only one focus group participant (5%) thought that no staff needed foundation level qualifications; whereas 11 focus group participants (55%) thought that no staff needed assessor/trainer level qualifications.

Teachers must be confident and competent to meet accepted best practice in all curriculum areas. At present there are gaps and overlaps in training and qualifications provided for outdoor leaders in New Zealand (Outdoors New Zealand, 2007). Significant gaps exist in leader level qualifications in many outdoor pursuits, except bush, indoor wall climbing, and flat water kayaking. At the time of writing, five additional leader level qualifications were being developed in New Zealand, in mountain biking, bush walking, rock climbing, abseiling and kayaking. These will assist in meeting the needs of teachers identified above. The new qualifications will address the gaps in qualifications at leader level, providing better stair-casing of qualifications to the higher levels. 

If New Zealand is to continue to be considered a leader in outdoor recreation and education, there is a need for collaborative action to continue to address the gaps and overlaps in outdoor leader qualification provision. Any further qualifications developed should take account of the needs of teachers identified in this report.  
Haddock (2007a and b) concurred with Outdoors New Zealand (2007) about the need for clear pathways for teachers to gain training and qualifications “relevant to the EOTC activities they lead” (p.9). This has to be balanced with competing demands of professional learning that teachers undertake in a range of curricula. It must also be balanced with the priorities the school identifies for staff professional learning and development.
It is clear from these findings that the research respondents felt the greatest area of need in EOTC professional development for NZ teachers was at the foundation level (risk management and first aid) and for outdoor pursuit leadership; the greatest area of need was for leader level qualifications.


Support for training and qualifications

	Introduction
	The survey asked schools what support they would like to see in place for teachers to gain relevant experience, training, and qualifications for the EOTC activities they lead or would like to lead. From a list of 14 options in the survey, schools selected 5 supports they would like to see in place. Primary, secondary and composite schools identified similar supports they would like to see in place but had slightly different priorities. The priorities identified by schools are shown in Figure 15 below. 
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Figure 15  Supports schools would like to see in place



	Primary school priorities 

	The top three supports identified by primary schools for teachers to gain relevant EOTC experience, training and qualifications were: 

· adequate Ministry of Education support (80%)

· advisory support in each school support services region (78%)

· clear relevant training and qualification pathways for teachers (68%).
Other priorities identified by primary schools are shown in Figure 15.


	Secondary school priorities
	The top three supports identified by secondary schools for teachers to gain 
relevant EOTC experience, training and qualifications were: 

· adequate Ministry of Education support (94%)

· clear relevant training and qualification pathways for teachers (88%)

· advisory support in each school support services region (71%)

· school resourcing decisions support PD for EOTC leaders (71%)

· opportunities to assist and then co-lead activities (71%)
Other priorities identified by secondary schools are shown in Figure 15.


	Composite school priorities
	The top three supports identified by composite schools for teachers to gain relevant EOTC experience, training and qualifications were: 

· adequate Ministry of Education support (88%)

· clear relevant training and qualification pathways for teachers (75%)

· opportunities to assist and then co-lead activities (69%)
Other priorities identified by composite schools are shown in Figure 15.


	Focus group results: introduction
	Focus groups were asked: What support would you like to see in place to assist teachers to gain relevant EOTC training, qualifications and practical experience for the activities teachers lead or would like to lead? 

The support that the focus groups wanted to see in place fitted into five key themes. 

1. National qualifications and pathways 

2. Ministry support and funding 

3. Advisory support

4. Opportunities to assist, co-lead and mentor  

5. Ongoing and cyclic training.


	National qualifications and pathways
	There was general agreement that focus groups would like to see clear relevant training and qualification pathways in place for teachers to gain nationally recognised awards. Comments included:
Skills are valued, benchmarks set, and courses provided to attain it nationwide. Must be achievable for schools. (Waikato primary teacher) 

[Teachers would value] the re-establishment of some worthwhile courses – foundation [skills and] specialist pursuits. (Dunedin teacher)
Qualifications [should be] transferable. (Kapiti primary teacher) 


	Ministry support and funding
	There was general agreement that focus group participants wanted to see adequate Ministry of Education support and funding in place to assist teachers to gain relevant EOTC training and qualifications and practical experience for the activities they lead or would like to lead.

All regions suggested targeted funding would provide most value for money. Many different ideas were suggested for targeting funding including: teacher release time, direct funding for professional learning, and teacher relief days. The following comments were typical:
· Relief budget [available] – to allow training, mentoring, apprenticing. (Dunedin teacher)
· Time and money to provide localised courses for educators and providers. (Tauranga primary teacher)
· Targeted and additional money to pay for…relievers. (Waikato teacher)
· [EOTC qualifications and training] needs government priority. (Waikato teacher)


	Advisory support
	There was general agreement that focus group participants would like to see EOTC advisory support available to schools in each school support services region. Participants discussed the importance of EOTC specialist positions in the advisory service or schools and on-going professional learning being offered to teachers. Typical comments were:
· Mentoring by super teacher, adviser in EOTC. (Kapiti deputy principal)
· [EOTC] leadership training made available to staff. (Tauranga primary teacher)
· A specialist [EOTC] position available in schools. (Tauranga primary teacher)


	Opportunities to assist, co-lead and mentor
	Focus groups highlighted the importance of opportunities for teachers to assist with EOTC activities, co-lead with more experienced teachers and leaders, and be mentored by more experienced EOTC leaders. The following comments illustrate the consensus.
· [Have a] nucleus of trained people and facilitators in EOTC in schools. (Tauranga primary teacher)
· Mentoring ‘expert’ working alongside you in practical activities. (Tauranga primary teacher)


	Ongoing and cyclic training process
	Discussions highlighted that training, qualifications, and practical experience needed to be an ongoing and cyclic process. The following exemplified this:
· [EOTC leader development] needs to be a cyclic process: training, implementation, reflecting, cross checks, and see what others are doing. (Kapiti primary deputy principal)


	Discussion
	The focus groups and survey respondents were asked what support they would like to see in place for teachers to gain relevant experience, training and qualifications for the EOTC activities they lead or would like to lead. The survey listed 14 options and respondents were asked to select five supports they would like to see in place. The focus group question was open-ended rather than a list of options. 
The results from both the focus groups and the survey were very similar. They all identified adequate Ministry of Education support, clear relevant training and qualification pathways for teachers and advisory support in each school support services region as priorities. Adequate Ministry of Education support was a high priority. 
Opportunities to assist and then co-lead activities were seen as important in the development of EOTC leaders by composite schools and were also identified by the focus groups. The focus groups identified that this needed to be a cyclic process: including training, implementation, reflecting, cross checks, and peer review.
These findings paralleled those in Zink and Boyes (2004-06) research where human resources were seen by respondents as the most important priority when identifying the resources needed to support the delivery of outdoor programmes. “This included having Ministry of Education advisory support services, well trained and affordable instructors, administration and relief teaching support and more parent helpers and  supervisors” (p.7). 

There is a clear need for all parties involved in EOTC to collaborate in the design of a range of appropriate training and qualifications suitable for teachers leading EOTC activities. This will enable teachers to more effectively and safely utilise EOTC experiences as a pedagogical tool to achieve the many benefits from learning in real-life contexts outside the classroom. Appropriate training and qualifications, once attained, will also enable teachers to be more confident and competent when taking students outside the classroom to learn. This in turn may enhance the quality of programmes, raise student achievement and reduce incidents in EOTC.


Recommendations  
	Schools
	1. Support teachers and other staff to understand and be able to apply the Ministry’s EOTC guidelines and related resources as they are updated. 

2. Ensure all primary teachers, and relevant secondary teachers, have training in the teaching of swimming.

3. Support teachers to take advantage of training opportunities that enhance their leadership of EOTC activities including risk management and first aid.

4. Set up and maintain a mentoring system that will support pre-service student teachers and inexperienced teachers to gain skills, confidence and competence in leading EOTC activities, particularly in risk management, group management, and activity leadership. 

5. Where appropriate, support teachers to access relevant activity-specific qualifications at the leader and instructor levels and to support revalidation of these qualifications. These should include four of the most frequently provided activities and the activity-specific qualifications teachers stated they want: tramping, rock climbing kayaking, and abseiling. Challenge ropes course qualifications should also be considered as these were high on the list for primary teacher priorities; as well as snow sports for composite schools.
6. Support teachers who lead EOTC in relevant professional learning opportunities available in Education for Sustainability (EfS). 


	Providers
	Pre-Service Teacher Education Providers:
Provide student teachers with:
1. An introduction to the values, benefits and opportunities of EOTC activities to support curriculum and cross-curriculum teaching and learning. It is essential that pre-service student teachers have opportunities to apply the theory to practice through practical experiences. 
2. Training at foundation level in planning and leading EOTC activities.
3. Opportunities to gain first aid and risk management skills, knowledge and qualifications.
4. Training in the teaching of swimming (for primary and relevant secondary student teachers).
5. An understanding of Ministry of Education EOTC guidelines and related resources.
6. An understanding of EfS in relation to EOTC activities.
Outdoor Sector Providers:

1. Provide advice and guidance to the Ministry of Education and SPARC to keep their guidelines up to date and accessible to teachers who lead EOTC activities, e.g. Safety and EOTC (Ministry of Education, 2002) and Outdoor Activities - Guidelines for Leaders (Sport and Recreation New Zealand, 2005).
2. Through the OLQAP, facilitate and encourage the development and provision of clear, sequenced and appropriate pathways for training and qualifications, which follow EfS practices. 
3. Develop and provide clear, sequenced and appropriate pathways for activity-specific training and qualifications, especially at leader and instructor levels, and which follow sustainable practices, and meet the needs of teachers and student teachers who lead EOTC activities. Leader level qualifications should be developed for the four most frequently provided activities in schools and the activity-specific qualifications teachers stated they wanted: tramping, rock climbing kayaking, and abseiling. Challenge ropes course qualifications should also be considered as these were high on the list for primary teacher priorities; as well as snow sports for composite schools.


	Ministry of Education
	1. Through the OLQAP, work with sector organisations to identify clear training and qualification pathways that are relevant to teachers.

2. Provide ongoing opportunities for teachers to know and understand key publications and best practice guidelines for EOTC e.g. Safety and EOTC, and Outdoor Activities – Guidelines for leaders; Outdoor Safety – Risk management for outdoor leaders.
3. Continue to resource schools for professional learning in EOTC.
4. Identify resourcing for schools so staff can access a range of relevant professional learning opportunities that support teachers who lead EOTC activities e.g. access to Teachers’ Study Awards, the Enviroschools Foundation, and EfS advisors.
5. In all communications with schools continue to be clear that staff leading EOTC activities should have appropriate experience, training and/or qualifications that meet accepted best practice standards in the outdoor sector.

6. Work with the Education Review Office to monitor the robustness of schools’ safety management procedures, including teacher competence in leading EOTC activities; and their understanding and use of the Ministry’s EOTC guidelines.
7. Research effective mentoring models for EOTC leader development in collaboration with outdoor sector groups.


	All
	Schools, the Ministry of Education, teacher education and outdoor sector providers and SPARC should:

1. Work collaboratively to support guidelines that promote the value and benefits of EOTC with clear linkages to the national curriculum.
2. Ensure teachers who lead EOTC activities have opportunities to gain relevant experience, training and qualifications at foundation level and, where appropriate, experience, training and qualifications that are activity-specific at the leader, instructor and trainer/assessor levels. This could include a generic ETOC qualification provided by tertiary providers.
3. Ensure relevant qualifications are developed that contribute to clear training and qualification pathways for teachers who lead EOTC activities. 
4. Ensure that these training and qualifications pathways are aligned with EfS; take account of cultural differences and promote social justice; and take cognisance of the experiences of other countries.
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	Appendix 1
	Covering Letter  
Training and Qualification Needs of

Education Outside the Classroom (EOTC) Leaders

Research Project

Research Topic: 

This research will identify the current training and qualification needs of EOTC leaders to inform the education sector and Phase III of the Outdoor Leader Qualifications Alignment Project (OLQAP) 

Researchers: 

Cathye Haddock – Ministry of Education

Liz Thevenard – Victoria University

Research Project 

This research project aims to use an email survey and focus group discussions to identify the specific training and qualification needs of EOTC leaders. Current data is needed to guide the education sector and phase III of the OLQAP in the provision of relevant training and qualifications for EOTC leaders. The outcome from this research would be the development of a training and qualification strategy to support EOTC leaders in New Zealand schools to meet best practice standards for the EOTC activities they lead. This information will contribute to the provision of safe, enjoyable, educational experiences outside the classroom that enhance student learning, engagement and achievement of primary and secondary students in NZ schools.

The research project 

The participants in this research will be secondary and primary schools' EOTC co-ordinators or teacher in charge of EOTC and teachers who lead EOTC activities in NZ schools.

The list of 400 primary and secondary schools that the questionnaire will be sent to will be selected from the schools database held by the Ministry of Education (2007). The sample will be randomly selected but stratified so that it will reflect the population distribution using the following categories:

Range of deciles levels, Range of school types, Co education and single sex, Different regions represented, Range of locations: urban & rural, Different school sizes.
10 question email questionnaire – this will initially be piloted by 6 - 8 secondary and primary schools’ EOTC co-ordinators. Approximately 400 questionnaires will be emailed to primary and secondary schools.

5 Focus Groups will meet for one and half hours to discuss five open ended questions (see Appendix A). Ten-fifteen primary and secondary teachers, who currently lead EOTC activities, will be invited to attend each Focus Group. These will be held in five centres: Hamilton, Auckland, Wellington, Dunedin and Christchurch
Human Ethics

This research will follow all the ethical guidelines laid down by the Victoria University of Wellington College of Education Ethics Committee. The research will be conducted by Liz Thevenard, Victoria University, and Cathye Haddock, Ministry of Education. All the data collected will form the basis of a research project. The report will be treated as confidential and no school or individual will be identified in the report. 

Results

The results of this research project Training and Qualifications Needs for (EOTC) Leaders will provide the basis of a training and qualification strategy for EOTC leaders in New Zealand schools to meet best practice standards. The data will be used to guide the education outdoor sector and phase III Outdoor Leader Qualifications Alignment project in the provision of relevant training and qualifications for EOTC leaders. The research project will aid in the provision of safe, enjoyable and educational experiences outside the classroom for primary and secondary schools in the future. It is also intended that one or more articles will be submitted for publication in appropriate journals and disseminated at academic or professional conferences. A summary of the research finding will be forwarded to all the participants
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	EOTC Survey 2007


Further to our learnings taken from the 2006 EOTC Survey, principals and EOTC co-ordinators identified some areas they needed more help with. Included in these were addressing the training and qualifications needs of staff that lead EOTC activities. Completing this survey will help us to help you. Results of this survey will not be used to create a compliance qualification system for teachers. They will be used to help build the capability of EOTC leaders and provide a safe, quality EOTC experience for students.

Definitions 

EOTC

Curriculum-based learning that extends beyond 
the four walls of the classroom.

TRAINING

Participation in professional development to raise 
capability. Does not assess against a standard.

QUALIFICATION

Formal assessment against a standard. Participant 
receives a recognised certificate or award.

SUSTAINABLE PRACTICES

To live within our environmental limits, achieve 
social justice and foster economic and social progress.

Top of Form
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Trainee Teachers

1. Please select the EOTC training and/or qualifications you would ideally expect a pre-service teacher training course to provide (Select all that apply):

  

 Training 

 Qualification 

First aid
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Risk management
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Sustainable practices
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An understanding of the 'Safety and EOTC' guidelines
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Swim teacher qualification
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Outdoor activity skills
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Group management outside the classroom
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Introductory leadership
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Practical experience of EOTC activities
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Other (Please specify in Questions 3 and 4 below)
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2. If there is any other EOTC TRAINING you would expect a pre-service teacher training course to provide, please specify:


[Please restrict your answer to 5 - 10 words only] 
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3. If there are any other EOTC QUALIFICATIONS you would expect a pre-service teacher training course to provide, please specify:


[Please restrict your answer to 5 - 10 words only] 
[image: image41.wmf]




 

Benefits of EOTC Training and Qualifications

4. What are the benefits of your staff gaining EOTC training and qualifications? (That meet best practise standards and are relevant to the EOTC activities they lead or would like to lead). (Select all that apply).


The school would be confident that : 

[image: image42.wmf]Staff are confident and competent to use EOTC to meet quality education 
outcomes  

[image: image43.wmf]Risk management is of a high standard  

[image: image44.wmf]The school provides safe, quality EOTC experiences  

[image: image45.wmf]The school meets legal requirements  

[image: image46.wmf]Staff use best practice standards  

[image: image47.wmf]All parties understand their responsibilities (e.g. principal, staff, students)  

[image: image48.wmf]Other (Please specify below)  


[Please restrict your answer to 5 - 10 words only] 
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Training and Qualification Needs

5. Firstly, select those EOTC activities your school CURRENTLY PROVIDES in the first column. Then, just for these activities you've ticked, select what training and/or qualifications you think a teacher leading the activity NEEDS to provide a safe and quality EOTC programme.

  

 EOTC activity School CURRENTLY PROVIDES 

 First Aid Qualification 

 Risk Management Training 

 Risk Management Qualification 

 Award in 
Specific Activity
 (e.g.Swim, 
Kayak) 

Activities in the school grounds
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Local trips (eg. park, beach, museum)
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Overnight camp (e.g. lodge based, tent)
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Marae stay overnight
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Tramping
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Kayaking
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Waka ama
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Rock climbing
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Abseiling
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Sailing
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Challenge ropes course
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Adventure Based Learning (ABL)
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Snow sports (eg. skiing, snowboarding)
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 EOTC activity School CURRENTLY PROVIDES 

 First Aid Qualification 

 Risk Management Training 

 Risk Management Qualification 

 Award in 
Specific Activity
 (e.g. Swim,
 Kayak) 

Pool swimming
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River swimming
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Beach swimming
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Caving
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Snowcraft/ mountaineering
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Tubing
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Rafting
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Fieldtrip (biology, English etc.)
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Overseas trip
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Sports trip
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Orienteering
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Other (Please specify below)
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6. If you ticked 'Other' in the above question, please specify activity here:


[Please restrict your answer to 5 - 10 words only] 
[image: image175.wmf]


 

7. Select the general EOTC training opportunities you would like to see offered in your region. (Select all that apply).

[image: image176.wmf]Outdoor first aid  

[image: image177.wmf]An understanding of the 'Safety and EOTC' guidelines  

[image: image178.wmf]Group management outside the classroom  

[image: image179.wmf]Budgeting for EOTC  

[image: image180.wmf]Food planning for EOTC trips/camps  

[image: image181.wmf]Camp planning  

[image: image182.wmf]Introductory leadership for EOTC  

[image: image183.wmf]Sustainable practices for EOTC  

[image: image184.wmf]Risk awareness/ risk management  
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8. Please indicate the percentage of all staff at your school that HAVE qualifications at the following levels (tick once only in each row):

  

 Not sure 

 None (0%) 

 1-10% 

 11-49% 

 50% or more 

FOUNDATION (Basic Knowledge e.g. First Aid, Risk Management)
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LEADER (Lead groups in lower technical environments e.g. bush, flat water)

[image: image192.wmf]   

[image: image193.wmf]   

[image: image194.wmf]   

[image: image195.wmf]   

[image: image196.wmf]   

INSTRUCTOR (Instruct skills and lead groups in higher technical environments e.g alpine, white water)
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TRAINER/ASSESSOR (Train the leaders/instructors; moderator)
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9. Please indicate the percentage of all staff at your school that may NEED qualifications at the following levels to provide a safe and quality EOTC experience for students (tick once only in each row):

  

 Not sure 

 None (0%) 

 1-10% 

 11-49% 

 50% or more 

FOUNDATION (Basic Knowledge e.g. First Aid, Risk Management)
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LEADER (Lead groups in lower technical environments e.g. bush, flat water)
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INSTRUCTOR (Instruct skills and lead groups in higher technical environments e.g alpine, white water)
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TRAINER/ASSESSOR (Train the leaders/instructors; moderator)
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Support for Training and Qualifications

10. What support would you like to see in place for teachers to gain relevant experience, training and qualifications for the EOTC activities they lead or would like to lead? (Select a maximum of 5).

[image: image227.wmf]Advisory support in each school support services region  

[image: image228.wmf]Clear, relevant training and qualification pathways for teachers  

[image: image229.wmf]School resourcing decisions support professional development for EOTC leaders  

[image: image230.wmf]Management opportunities within school for those with EOTC training/qual  
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[image: image232.wmf]Mentor(s) within school or local community  

[image: image233.wmf]Expectation that teachers participate in regular EOTC professional development  

[image: image234.wmf]Recognition of current competency through a grand-parenting process  

[image: image235.wmf]Expectation that all outdoor leaders meet national standards  

[image: image236.wmf]Opportunities to assist and then co-lead activities  

[image: image237.wmf]Culture of documenting experiences within the training pathways (logbooks)  

[image: image238.wmf]Culture of peer feedback and personal reflection on professional development  
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Demographics

11. What is the total number of staff in your school?
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Choose One


 

12. What is your school roll size?
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Choose One


 

13. Please select your school type.

[image: image245.wmf]

Choose One


 

14. Is your school a Kura Kaupapa Maori?

[image: image246.wmf]  Yes  
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15. What is your school's decile?
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Choose One


 

16. Please select the region where your school is located.
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Choose One


 

17. The location of your school is best described as:
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Choose One


 

For Secondary Schools Only

18. Does your school offer Sport, Fitness, and Recreation Industry Training Organisation (Sfrito) industry unit standards in outdoor recreation?

[image: image251.wmf]  No (Go to Question 19)  

[image: image252.wmf]  Yes (Go to Question 20)  

 19. If No, would your school like to offer Sfrito industry unit standards in outdoor recreation?
[image: image253.wmf]  Yes (Go to Question 20)  

[image: image254.wmf]  No (Go to Question 23)  

 20. If your school offers or would like to offer Sfrito industry unit standards, how many staff meet the Minimum Assessor Requirements (MARs)?
To read about MARs please write or copy (Highlight then Ctrl+C on PC/ Command+C on Mac) and paste (Ctrl+V on PC/ Command+V on Mac) the following link into your internet browser:
http://www.sfrito.org.nz/index.cfm/__assessors/minimum_assessor_requirements.html
[image: image255.wmf]


 21. How many staff do not currently meet the MARs but need to?
[image: image256.wmf]


22. Does your school need assistance to meet the MARs?

[image: image257.wmf]  Yes  
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23. If you would like to go into the draw for winning one of three EOTC resource packs for your school, please write your e-mail in the space below. Note that this e-mail will only be used for the prize draw, will not be linked in any way to your responses, and will be destroyed after the winners have been notified.
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	Training and Qualification Needs of

Education Outside the Classroom (EOTC) Leaders

Research Project

Consent Form for Teachers
Please read the following and place a tick in each box if you agree with it.


I agree to be a participant in this research.

I have read and understood the purpose of the research, the commitment I will be making and the research conditions.


I understand that the focus group discussion will be recorded on charts, audio recorded and parts of it transcribed.  It may be returned to me for verification.  At the conclusion of the research the tape and the transcription will be destroyed.

I understand that the information I provide will be kept confidential and reported in a manner that cannot be directly attributed to me. 

I understand that the data obtained may be used for conference papers and/or   publication.

I understand that the data collected will only be used for the research project as described in the information sheet.


I understand that I can withdraw from the research project at any stage prior to the data analysis and that any data provided would then be destroyed.

With regard to the transcribed discussion, please indicate below whether you wish to receive a copy to read (and make changes, etc) prior to the analysis of this data. 

I wish to receive a copy of the Focus Group discussion charts prior to being analysed: 

Yes           No               

Your name:

_______________________________________


Your signature:
_______________________________________

Date:


_______________________________________




	Appendix 4
	Focus Group Questions – EOTC Research
1. What are the advantages/benefits of staff gaining EOTC training and qualifications?
2.  How important is it that EOTC training and qualifications meet current best practice standards and are relevant to the EOTC activities teachers are currently leading or would like to lead?

3. What EOTC experience, training and/or qualifications you would expect a pre-service teacher training course to provide? 

4. Of the EOTC activities that your staff currently lead, which do you believe need specific experience, training and/or qualifications? (Complete Table 1 for up to 3 EOTC activities that staff currently lead in your school).
5. Please provide some feedback on EOTC activity categories and proposed relevant qualifications on Table 2.

6. Discuss the level/s of qualifications that would most suit the needs of your staff for the level of activities they are leading. Please complete Table 3.

7. What support would you like to see in place to assist teachers to gain relevant training, qualifications and practical experience for the activities they lead or would like to lead?

Table 1
Activity

Experience

Training

Qualification




	
	Table 2
EOTC activity categories and proposed relevant     
qualifications to enhance learning and achievement



	Activity Categories
	Proposed Relevant Qualifications

	A. On site (using school environment)

Eg: Science activity, maths-measuring activities, school sports day, horticulture, ABL activities


	Risk management

First aid

Sustainable practices

	B. Off Site (local venues)

Eg: Museum, art gallery, railway station, botanic gardens, farm, bird sanctuary, sports trips

	Risk management

First aid

Sustainable practices 

	C. Off Site (Day trips, additional risk management required)

(iii) Lower risk environments, lower technical skills required

Eg: Farm trip, day tramp, city visit, harbour trip

(iv) Higher risk environments, higher technical skills required

Eg: Skiing, rock climbing, beach, river, surfing, agriculture field trip involving chemicals


	Risk management

First aid

Sustainable practices  

Risk management

First aid

Sustainable practices 

Relevant Award eg Outdoor Leader, Rock I, Riversafe, Lifeguard



	D. Off site (overnight/s)

(ii) Lower risk environments, lower technical skills required

Eg: Trip to another city/region, sports tournaments and exchanges, geography/biology field trip 

(ii)  Higher risk environments, higher technical skills required

Eg: Overseas trip, field trip into alpine environment, outdoor education camps, multi day tramp, multi day journey (biking, tramping, canoeing), sea kayaking, rock climbing, ski week.
	Risk management

First aid

Sustainable practices 

Risk management

First aid

Sustainable practices  

Relevant Award eg Bush 1, Kayak 1, ODL

	Activity Categories
	Proposed Relevant Qualifications

	E. On site (using school environment)

Eg: Science activity, maths-measuring activities, school sports day, horticulture, ABL activities


	Risk management

First aid

Sustainable practices

	F. Off Site (local venues)

Eg: Museum, art gallery, railway station, botanic gardens, farm, bird sanctuary, sports trips

	Risk management

First aid

Sustainable practices 

	G. Off Site (Day trips, additional risk management required)

(v) Lower risk environments, lower technical skills required

Eg: Farm trip, day tramp, city visit, harbour trip

(vi) Higher risk environments, higher technical skills required

Eg: Skiing, rock climbing, beach, river, surfing, agriculture field trip involving chemicals


	Risk management

First aid

Sustainable practices  

Risk management

First aid

Sustainable practices 

Relevant Award eg Outdoor Leader, Rock I, Riversafe, Lifeguard

	H. Off site (overnight/s)

(iii) Lower risk environments, lower technical skills required

Eg: Trip to another city/region, sports tournaments and exchanges, geography/biology field trip 

(ii)  Higher risk environments, higher technical skills required

Eg: Overseas trip, field trip into alpine environment, outdoor education camps, multi day tramp, multi day journey (biking, tramping, canoeing), sea kayaking, rock climbing, ski week.
	Risk management

First aid

Sustainable practices 

Risk management

First aid

Sustainable practices  

Relevant Award e.g. Bush 1, Kayak 1, ODL


NB Examples are indicative, not a complete list.
	
	Table 3 
Existing and proposed outdoor qualification levels

	
	Indicate how many staff at your school may NEED qualifications at the following levels, to provide a safe and quality EOTC experience for students. 

	
	Not sure
	0%

None
	1-9%
	10-49%
	50% 

or more

	Foundation

Basic knowledge required before leading group eg, risk management, first aid, sustainable practices
	
	
	
	
	

	Leader

Lead groups in lower technical environments eg, Outdoor Leader, Swim Teacher
	
	
	
	
	

	Instructor

Instruct skills and lead groups in higher technical environments eg Bush I, Rock 1, Riversafe instructor
	
	
	
	
	

	Trainer/Assessor

Train the instructors/ leaders or moderate  eg Level II awards and assessor status
	
	
	
	
	


Total number of teachers in your school _____________

My school is a primary school  

Yes / No
My school s a secondary school   
Yes / No
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